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Abstract

The present study investigated the overall level and the underlying factors of pre-adolescent
learners’ foreign language enjoyment. To this end, 277 Chinese primary school students in Years
3—6 completed a foreign language enjoyment scale and a questionnaire assessing nine student
and teacher-centered variables (Participants’ age was obtained from their parents or guardians).
They also answered an open-ended question designed to elicit the causes of foreign language
enjoyment. The quantitative results showed that the participants’ foreign language enjoyment
was generally moderate-high. Boys and girls did not significantly differ in this emotion.
Attitudes towards the foreign language, attitudes towards the foreign language teacher, and
perceived relative standing among peers in foreign language proficiency significantly positively
predicted foreign language enjoyment in descending order of magnitude, followed by age as a
significant negative predictor. Teacher friendliness, joking, strictness, and predictability, and the
teacher’s foreign language use in class did not significantly predict foreign language enjoyment.
The qualitative analysis revealed that foreign language enjoyment was linked to teacher- and
peer-centered variables, classroom activities, perceived foreign language mastery, perceptions of
learning tasks and materials, test result, classroom performance, personal affective states, and

classroom atmosphere. The findings and their implications are discussed.
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Understanding Pre-Adolescent Learners’ Foreign Language Enjoyment: A Mixed-Methods

Study on Chinese Primary School Students of English

There has been a surge of research interest in emotions in second language acquisition
(Prior 2019). Emotions have a significant influence on a person’s behaviour and adaptation in
various situations, including pupils in language learning contexts. One emotion in particular,
language anxiety, has been studied since the 1970s, but recent research has expanded to include
positive emotions. Emotion theory emphasises that the valence of an emotion — positive vs
negative — creates different functional relationships and effects on behaviour (Fredrickson 2013).
Negative emotions, such as anxiety, tend to narrow one’s attention and focus behaviour on a
limited range of activities (e.g. avoidance and self-protection), whereas positive emotions tend to
broaden one’s attention, encouraging a range of behaviours associated with exploration and play
(Fredrickson 2013). In achievement situations, including school-based language learning,
emotions play a particularly important role in the overall learning process (Dewaele and Li 2020;

Pekrun 2006).

Enjoyment is becoming a central concept in the field of foreign language (FL) learning
since the introduction of positive psychology prompted increased interest in positive emotions
(Maclntyre and Mercer 2014). It has been shown to be related to a growing number of learning
contexts, and promote desire of learning (Alrabai 2022; Dewaele 2019), perseverance of effort
(Khajavy and Aghaee 2022) and performance (Li and Li 2023). Thus, research on whether
learners enjoy FL learning and why learners enjoy or do not enjoy FL learning matters for their
FL learning motivation, engagement and achievement, but has, to date, focused on adolescents
and adults (e.g. Dewaele, Magdalena, and Saito 2019; Jiang and Dewaele 2019), leaving a

significant gap in the understanding of enjoyment among pre-teen language learners.
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There has been exponential growth among child FL learners in many parts of the world
(Jaekel et al. 2022). The number of primary school pupils learning at least two FLs in the
European Union increased by 5.9% from 2013 to 2020 (European Union 2022). In China, all
primary school students in Year 3 and above are obliged to learn English and are expected to
reach three broad levels of English proficiency within this educational stage (Ministry of

Education of the People’s Republic of China 2022).

The present study helps to fill the research gap by exploring the level and antecedents of
foreign language enjoyment (FLE) in Chinese primary school students. We adopted a convergent
mixed methods approach, simultaneously collecting quantitative and qualitative data from the
same participants to provide a more complete account of the emotion processes involved in pre-
teen language learning (Creswell and Creswell 2018). The strength of the research design lies in
the conceptual uniqueness of early-stage learners’ FLE, particularly when contrasted with those
for adolescents and adults, that may better inform research, FL pedagogy and teacher

development.

Literature Review

Enjoyment can be defined as ‘[a] state of being satisfied with, or pleased about, one’s
participation in an activity connected with foreign language learning and use’ (Piechurska-Kuciel
2017, 101-102). Studies of enjoyment have been conducted on both teachers and students
(Talebzadeh, Elahi Shirvan, and Khajavy 2020), inside and outside of the classroom (Piniel and
Albert 2018). The literature has examined various aspects of students’ FLE, including its
intensity (e.g. Dewaele et al. 2022; Liu and Hong 2021), its structure (e.g. Botes, Dewaele, and

Greiff 2021; Jin and Zhang 2019), its consequences (e.g. Jin and Zhang 2021; Saito et al. 2018)
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and more frequently its correlates and causes (e.g. Dewaele and Dewaele 2017; Jiang and

Dewaele 2019; Li 2022).

The Learner-Centered Variables Underlying FLE

The pioneering study that investigated the learner-centered factors underlying students’
FLE was Dewaele and Maclntyre’s (2014) study on an international sample of 1746 respondents
mostly in their twenties with a mixed-methods design. Their analysis showed that age,
educational level and multilingualism all showed weak correlations with students’ FLE; but
greater perceived FL mastery and higher perceived relative standing among peers in FL.
proficiency showed stronger, positive correlations. Females tended to experience slightly higher
FLE than males. North Americans reported more FLE than Europeans, Arabs and Asians, and
South Americans than Asians. The qualitative data from an open-ended question that generated
participants’ description of an enjoyable classroom episode added that students’ language
progress awareness and authentic FL use were conducive to their FLE. Similarly, Dewaele et al.
(2016) also noted that a learner’s self-awareness of language progress played a role in FLE. In its
quantitative part, this study also revealed that females were significantly prouder of their

accomplishments, experienced more fun and felt more gains in the FL classroom.

Dewaele et al.’s (2018) follow-up study on 189 British secondary school students
likewise reported a significant female advantage in FLE, as well as a positive, weak and strong
prediction of perceived FL level and attitudes towards the FL for FLE, respectively. However, in
contrast to Dewaele and Maclntyre’s (2014) findings, Dewaele et al. (2018) found that that
multilingualism and perceived relative standing in the FL group did not significantly predict the

FLE level.
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The British secondary school data was analysed in further detail by Dewaele and
Dewaele (2017) who split the sample data into three groups based on age (12—13 years, 14-15
years and 16—18 years). Results suggested changes in the underlying factors of FLE by age
group. There was a significant drop in FLE from Group 1 to Group 2, followed by a significant
increase from Group 2 to Group 3. Furthermore, the pattern of correlation/prediction of FLE
differed across age groups. In the youngest group (Group 1), only perceived relative standing
predicted FLE. However, the 14— 15-year-old group (Group 2) had two significant learner-
centered predictors of FLE: attitudes towards the FL and level of multilingualism. In the oldest
group (16-18 years, Group 3), no learner-centered variables predicted FLE. Splitting the three
age groups by sex showed that females had significantly higher enjoyment than males, but only

in the youngest group (12—13 years).

Jiang and Dewaele (2019) investigated the predictors of Chinese university students’
FLE. The quantitative analysis showed that FL test result, perceived relative standing among
peers in FL proficiency and attitudes towards the FL significantly (positively) predicted FLE in
descending order of magnitude. Gender difference in FLE was not significant. The qualitative
data indicated that the more prominent self-related variables were realisation of progress and
good language performance. In the same vein, Dewaele and MacIntyre’s (2019) study on 750
international participants with a large majority being university students reported that attitudes
towards the FL, FL test result and perceived relative standing among peers in FL proficiency
significantly predicted the FLE level. However, predictor variables, including perceived relative
standing among peers, contributed differently to FLE compared to Jiang and Dewaele’s (2019)
study. Likewise, Dewaele et al. (2022) documented results that were consistent with Jiang and

Dewaele (2019), but inconsistent in other ways. Specifically, Dewaele et al. (2022) reported that
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(in descending order), attitudes towards the FL, learner age and FL exam result significantly
predicted FLE but multilingualism and perceived FL level did not, and no significant gender

difference in FLE was found.

The Teacher- and Peer-Centered Variables Underlying FLE

The earliest study that addressed the teacher- and peer-centered variables in relation to
students’ FLE took a qualitative approach. In this study, Dewaele and MacIntyre (2014) found
that creative, challenging and/or less controlled classroom activities, peer and teacher recognition
and teacher skills in boosting a positive classroom atmosphere and student-teacher rapport
facilitated students’ FLE. Subsequently, Dewaele and MacIntyre (2016) confirmed the influence
of teacher recognition on learners’ FLE also through analysing qualitative data, adding that

interesting class activities and inter-peer intimacy benefited this positive emotion as well.

Dewaele et al. (2018) examined the teacher-centered variables in relation to FLE in a
quantitative way. Results showed attitudes towards the teacher had a strong, positive relationship
with FLE. Teacher predictability or the degree to which teaching contents are predictable,
showed a moderately positive relationship with FLE. The teacher’s FL use in class was weakly
negatively related to FLE. When analysing the data set by age group as noted earlier (Dewaele
and Dewaele 2017), no teacher centered variables significantly predicted FLE for the 12-13-year-
old group. Contrarily, the 14—15- year-old group had two predictors — attitudes towards the
teacher and teacher predictability and the 16—18-year-old group attitudes towards the teacher.

These findings support the proposition that the antecedents of FLE can change over time.

Similar to Dewaele et al. (2018) and Dewaele and Dewaele (2017) for the 14-15/16-18-

year-old group, Jiang and Dewaele (2019) and Dewaele and MaclIntyre (2019) also established
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attitudes towards the teacher as a predictor of learners’ FLE. Its predictive power for FLE was
followed by teacher joking and friendliness (Dewaele and MacIntyre 2019; Jiang and Dewacele
2019). However, Li (2022) reported that among all the teacher-centered variables that were
related to FLE, teacher friendliness predicted FLE best, followed by attitudes towards the
teacher, teacher enthusiasm and teacher predictability. Dewaele et al.’s (2022) study on a mixed
sample of Kazakh secondary school and university students documented that teacher friendliness
predicted FLE significantly better than the teacher’s FL use, teacher strictness (which was
negatively related to FLE) and attitudes towards the teacher, but teacher age and teacher foreign
accent were not significantly related to FLE. The result for teacher age supports Dewaele,
Magdalena, and Saito (2019), which found that teacher foreign accent could reduce FLE. In
addition, teacher friendliness emerged as a significant positive predictor of FLE, but teacher
strictness and the teacher’s FL use in class did not significantly predict FLE in Dewaele,

Magdalena, and Saito (2019).

In sum, the emerging literature is showing that variables influencing FLE are
typologically complex and functionally variable across instructional settings and student groups.
Additional research in various pedagogical and cultural contexts is required to better understand
the common and unique predictors of FLE. This approach to research is consistent with the
implications of Achievement Emotions Theory (Pekrun 2006) which suggests that ‘basic
structures and causal mechanisms of emotions follow general nomothetic principles, whereas
contents, frequency and intensity of emotions can [situationally] differ’ (329). Specifically, in
language teaching and learning contexts, variation in pedagogical activities is to be expected
both in different socio-cultural contexts and across age cohorts which may substantially alter the

emotional reactions that are present and how they relate to various other factors.
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The Present Study

The present study sought to understand the factors underpinning FLE of Chinese primary
school students. Child learners are largely an unexplored student population (see however Liu
and Hong 2021; Tsang and Dewaele 2023). We adopted a convergent mixed-methods design,
simultaneously extracting quantitative and qualitative data from the same participant group,
which helps to draw a holistic picture of the phenomenon of interest (Creswell and Creswell
2018). The findings may shed light on ways to optimise child learners’ FL learning experiences
and build the psychological resources needed to cope with challenges through sustained effort.

To be specific, this study aimed to answer the following questions:

1. What is the overall level of Chinese primary school students’ FLE?

2. Is there a significant gender difference in FLE among Chinese primary school

students?

3. Do student- (i.e. age, attitudes towards the FL and perceived relative standing among
peers in FL proficiency) and teacher-centered variables (i.e. attitudes towards the FL teacher,
teacher strictness, teacher friendliness, teacher joking, teacher predictability and the teacher’s FL

use in class) significantly predict Chinese primary school students’ FLE?

4. What influences Chinese primary school students’ FLE based on the participants’ self

narratives?

Method

Participants
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Participants in the present study were 277 primary school students in Years 3—6 (n =72,
82, 72 and 51 for Years 3—6, respectively), recruited as a convenience sample from within a
primary school in North China. This school was at a moderate level in terms of English
proficiency in China, representative of many Chinese primary schools. Among the participants,
there were 152 boys and 125 girls, aged from 8.83 to 15.25 years (M = 10.70 years, SD =1.13
years), all attending three 40-minute English classes each week, all taught by one Chinese native
language teacher at the time of data collection. All the participants started learning English in
Grade 3 at the primary school. Their participation in this study was voluntary, approved by their

parents or guardians who returned informed consent.

Instruments

Questionnaires for Quantitative Data.

The quantitative data for this study were collected with two questionnaires in Chinese.
One contains nine items, each representing one of the following variables: gender, attitudes
towards the FL; attitudes towards the FL teacher; teacher strictness, friendliness, joking and
predictability; the teacher’s FL use in class; and perceived relative standing among peers in FL
proficiency (see Appendix 1). It was developed by Jiang and Dewaele (2019), partially referring
to the questionnaires used by Dewaele and Dewaele (2017), Dewaele et al. (2018) and Dewaele
and Maclntyre (2019). Many of its items were translated later to be used in Dewaele et al.
(2022). Thus, adopting this questionnaire allows comparison of the current results with those

previous ones.

Within this questionnaire, after indicating their gender, participants’ attitudes towards

English and their English teacher were promoted along a scale of ‘dislike very much’ (1) to ‘Jike
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very much’ (5). The anchors for teacher strictness spanned from ‘not strict at all’ (1) to ‘very
strict’ (5); teacher friendliness from ‘very friendly’ (5) to “very unfriendly’ (1); teacher joking
from ‘never’ (1) to ‘very frequent’ (5); teacher predictability from ‘very easy to predict’ (5) to
‘very difficult to predict’ (1); the teacher’s English use in class from ‘never’ (1) to ‘always’ (5);
and perceived relative standing among peers in English proficiency from ‘far below average’ (1)
to ‘far above average’ (5). Two items (teacher friendliness and teacher predictability) were
reverse scored to reduce the acquiescence bias within responses (Dornyei and Dewaele 2023).
We obtained the participants’ birth date from their parents or guardians to ensure accuracy of

their age information.

The other questionnaire was the Foreign Language Enjoyment Scale (FLES; see
Appendix 2) with four positively worded items all rated on ‘strongly disagree’ (1) to ‘strongly
agree’ (5). This scale was adapted from the classroom enjoyment subscale of the short-form
Achievement Emotions Questionnaire (Bieleke et al. 2021) through back translation. To meet the
present research context, English class was specified in the items. Bieleke et al.’s (2021) subscale
is more parsimonious than other available FLE measures (e.g. Botes, Dewaele, and Greiff 2021;
Dewaele and Maclntyre 2014; Jiang and Dewaele 2019; Jin and Zhang 2019; 2021), which used
the participants’ limited time of attention efficiently and reduced their workload in data

collection effectively, thus increasing the credibility of the collected data.

The FLES achieved excellent reliability in the current sample (Cronbach’s alpha = .80).
The standardised factor loadings of its items within confirmatory factor analysis (.59 to .83) were
satisfactory, according to Hair et al. (2014). Model fit for this scale met the established criteria:
x? /df = 1.17 (the target ratio is < 3), GFI = .99 (target > .95), AGFI = 1.00 (target > .95), SRMR

= .01 (target <.08), RMSEA = .03 (target <.07), NFI =.99 (target > .95), CFI = .99 (target >
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.95) and TLI = .99 (target > .95) (Hooper, Coughlan, and Mullen 2008; Jackson, Gillaspy, and
Purc-Stephenson 2009). The results for factor loading and model evaluation have supported the

FLES’s internal validity.

The FLES’s criterion-related validity was supported by a strong correlation (rs = .67, p <
.001, n = 120) with a single-item rating of enjoyment in the English classroom (on a 0—-100 scale)
but weak correlation with enjoyment of physical activity, rs = .26, p < .05, n = 113 (Correlation
close to .25 is small and .60 large in second language acquisition according to Plonsky and
Oswald (2014); invalid cases were excluded from a total of 121 current participants for the two

correlational analyses).

Open-Ended Question.

To answer the third research question, participants were asked to provide a written
response in their first language of Chinese to the following statement presented after the
questionnaires: Please describe in detail what led to this emotion if you experienced enjoyment
in the English class. Previous studies (e.g. Dewaele and MacIntyre 2014; Jiang and Dewaele
2019) often investigated the FLE antecedents using participants’ description of an enjoyable
event or episode. This study instead gave participants greater freedom to express what caused
their FLE by presenting them with a broader open-ended question with an eye to

comprehensively understanding the factors underlying FLE in primary school students.

Data Collection.

The data were collected in a paper-and-pencil manner outside of class time to minimise
interference with teaching and learning, and to reduce response bias. Before distributing the

questionnaires, the participants were explained that this study was for academic purposes, and
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their participation was voluntary and thus, would not influence their course grades. They were
also informed that no one except the researchers could have access to the obtained data. Thus,

the participants were encouraged to provide honest responses to the survey.

Once the questionnaires were collected, the responses were scored and then registered.
After multiple checking of the scoring and registration process, the quantitative data were

analysed, as well as the qualitative data collected simultaneously.

Data Analysis.

The quantitative data were analysed prior to the qualitative data. Beginning with the
quantitative section, the mean FLE scores were computed to investigate primary school students’
overall FLE level (Question 1). Then an independent-samples #-test was performed to compare
the female and male participants’ FLE scores after examining the homogeneity of variance
between the two datasets (Question 2). Following that, correlation analysis was performed
among the variables that had been measured in this study. The results helped to identify the
variables significantly correlating with FLE, which were subsequently included in a multiple
regression analysis to address Question 3, and to investigate redundancy and multicollinearity
among these variables. We employed multiple regression analysis to shed light on the variables
predicting FLE as a criterion variable. The current regression analysis used a forced entry
method, because the relative weight of these predictor variables in FLE had not been explored
yet among primary school students; thus, it remained unknown in what order the variables

should be entered into the regression analysis (Field 2009).

Qualitative data analysis intended to answer Question 4 proceeded with thematic

analysis. According to Braun and Clarke (2006), applying this method contains six steps: (a)
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familiarising with data; (b) generating initial codes; (c) searching for themes; (d) reviewing
themes; () defining and naming themes; and (f) producing the report. For our study, the first
author read through all the self-narratives, which, though aiming to obtain a first impression on
the data, indeed inspired some initial codes and themes. The first author then verbatim coded
line-by-line the reasons why the participants enjoyed or did not enjoy English class, and
registered all the codes in an Excel worksheet with the help of research assistants (see Appendix
3 for coded sample self-narratives). Next, codes were organised into sub-themes based on their
semantic similarities and then subthemes into broader themes. To extract semantic themes that
reflect ‘the explicit or surface meanings of the data’ (Braun and Clarke 2006, 84) is conducive to
avoiding fuzzy themes that might mismatch data and providing more demarcated constructs for
research and teaching. In addition, the researcher noted Braun and Clarke’s (2006) caveat of
avoiding anecdotalism in qualitative data analysis wherein very few instances form a theme.
Three poorly supported themes (i.e. learning efforts, classroom misbehaviours and weather

conditions) were excluded as highly idiosyncratic (Braun and Clarke 2006).

It is worth noting that both the coding and thematising processes were recursive,
particularly the latter including merging and splitting themes due to multiple comparisons of
codes and themes. Also, naming themes was not a separate phase as Braun and Clarke (2006)
suggested, but embedded in the ‘searching for themes’ procedure. At the end of either coding or
thematising stage, the third author was involved in checking the findings. The two authors
discussed how to resolve disagreements, which improved trustworthiness of qualitative analysis

(Graneheim and Lundman 2004).

Results

Mean Enjoyment Levels
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To answer the first research question, the 277 participants’ mean FLE scores were
calculated. The results showed that they, on average, experienced a moderate-to-high level of
FLE (M =14.61, SD = 3.54). Given that the FLES’s upper scoring limit is 20, on average

students were at 73% of the scale maximum.

Sex Differences in Enjoyment

To compare male and female participants’ FLE levels, we performed independent-
samples #-test. The assumption of homogeneity of variance in FLE scores was met (Levene’s
F(1,275)=1.70, p = .19) and the assumption of normality is not a concern with group sample
sizes greater than 30 (Pallant 2010). The results showed that male and female participants were
very similar in their level of enjoyment (males: M = 14.40, SD = 3.69; females: M = 14.86, SD =

3.34), they did not significantly differ in mean FLE scores, #275) =—1.08, p = .28.

Correlation Analysis

Correlations among age, attitudes towards the FL, attitudes towards the FL teacher,
perceived relative standing among peers in FL proficiency, teacher strictness, teacher
friendliness, teacher joking, teacher predictability, the teacher’s FL use in class and FLE are

reported in Table 1.

As shown, attitudes towards the FL and the FL teacher were significantly positively
correlated with FLE. Both correlations were strong in terms of Plonsky and Oswald’s (2014)
guidelines for interpreting correlations. Teacher friendliness was also significantly positively
related to FLE at a moderate-high level. Perceived relative standing among peers in FL
proficiency and age were positively and negatively correlated with FLE (respectively) with a

small to medium effect size. Similarly, teacher joking and teacher predictability were also
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positively and negatively correlated with FLE (respectively), but weakly. No significant
relationship was revealed between teacher strictness and the teacher’s FL use in class, and FLE.
In the analysis to follow, only the variables significantly correlating with FLE entered multiple
regression analysis. Among these enjoyment-related variables, attitudes towards the teacher and
teacher friendliness yielded the strongest correlation that was .71, suggesting no redundancy and

multicollinearity among these variables (Pallant 2010).

Predicting Enjoyment

Multiple regression analysis was performed with age, perceived relative standing among
peers in FL proficiency, attitudes towards the FL, attitudes towards the FL teacher, teacher
friendliness, teacher joking, and teacher predictability being predictor variables and FLE being a

criterion variable.

One case was identified as outlier for this analysis, as its standardised residual (—4.10)
fell beyond the scope of —3 to 3 (Pallant 2010). Nonetheless, we still retained this case, because

the upper limit

Table 1

The Inter-Variable Relationships on Correlation Analysis

Attitudes Perceived relative
Attitudes towards the FL Teacher Teacher Teacher Teacher The teacher's standing among peers in
Age towards the FL teacher strictmess friendliness joking predictability FL use in class FL proficiency FLE

Age 1
Attitudes towards the FL —25%= 1
Attitudes towards the FL —.1g== MGG 1

teacher
Teacher strictness -2 — 08 =10 1
Teacher friendliness —.15* SG= I el —.16* 1
Teacher joking —a9 Il = —.16* Jaes 1
Teacher predictability —03 —21 —.09 o7 —.09 -5 1
The teacher's FL use in class M L] A A6 Az 05 -n 1
Perceived relative standing - 22%** A3ee ) bl 02 ae* AL -7 04 1

among peers in FL

proficiency
FLE =30 Foe G2 -05 S g =17 08 g 1

Note: Those in italics were based on Spearman’s correlation analysis due to heterogeneity of variances between the correlated datasets, otherwise Pearson correlation analysis.
*=*p < 001; **p < DD5; p<.05.
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of Cook’s Distance (.09) indicated its minimal influence on the predictive power of the whole
model (Pallant 2010). In addition, the assumptions of normality, linearity, homoscedasticity and
independence of residuals for regression analysis were not violated. VIF value less than 10 for all
the predictor variables further supported no multicollinearity concern for this analysis (Pallant

2010).

The regression analysis generated a significant predictive model explaining 58.79% of
the variance in FLE. Four variables were shown to significantly predict FLE, which, in terms of
descending predictive power, were attitudes towards the FL, attitudes towards the FL teacher,
perceived relative standing among peers in FL proficiency and age. Attitudes towards the FL or
the FL teacher and perceived relative standing among peers in FL proficiency were positive

predictors of FLE, while age was a negative predictor (see Table 2 for details).

Findings of Qualitative Analysis

The participants provided 441 responses with reasons why they enjoyed or did not enjoy
FL class. These responses were synthesised into 41 sub-themes and 10 themes. The themes are
related to varying aspects of language learning, including teacher, peers, learning materials,
learning activities, learning tasks, learning achievements, learning efforts, test result, classroom
performance, personal affective states and classroom atmosphere (see Table 3 for details). Some
sub-themes were explicitly linked to the variables quantitatively examined with enjoyment (i.e.
teacher joking, teacher friendliness, teacher strictness, teacher predictability, attitudes towards
the FL teacher, the teacher’s FL use in class and attitudes towards the FL); the others were
additional variables affecting enjoyment based on the current learners’ comments. In what

follows, we will present the themes and elaborate on the main sub-themes with illustrative self-
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narrative excerpts (the excerpts are italicised and the participants are represented with

pseudonyms).
Teacher-Centered Variables.

The qualitative data indicated that primary school students’ FLE was influenced by many
teacher centered factors. Among them, teacher emotional support (e.g. teacher joking, teacher
friendliness, teacher recognition, and the teacher’s lack of strictness), the teacher’s lecturing

skills and the teacher’s involvement in learning activities were dominant.
Teacher Joking.

Teacher joking was a key source of the participants’ FLE (e.g. Feng Yue: [ felt enjoyment
because our English teacher led us in singing English songs for a while and sometimes told jokes
in class). It helped to create ‘a less serious class environment’ (Su Wanqi), ‘a relaxing teacher
image’ (Sun Kai), as well as ‘fun’ (Zou Yixuan), ‘relief” (Liu Rui), ‘relaxation’ (Zheng Yini) and
‘happiness’ (Wan Ruhui) in students. When used properly, teacher joking can neutralise the
harshness of teacher criticism, as implied in Li Xin’s statement, ‘The language that the teacher

used to criticize students was really funny’
Table 2

The significant and non-significant predictors of FLE

Predictors g SEB 1] Sig VIF
Attitudes towards the FL 144 19 At 000 222
Attitudes towards the FL teader B5 21 26 00d 256
Perceived relative standing among peers in FL proficiency 046 18 Az o 135
Age —035 13 -1 oo7 1.10
Teacher friendliness o A% 05 368 223
Teacher joking 019 A6 05 241 1.14

Teacher predictability —0.02 A7 —. B89

1.1
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Table 3

The Influencing Factors on FLE on Qualitative Analysis

Themes Sub-themes Frequencies

Teacher-centered variables (169) Teacher joking 41
Teacher friendliness 25
Teacher recognition 25
The teacher’s lack of strictness 1
Teacher attention 6
Teacher academic encouragement 1
Teacher fondness 1
The teacher's good lecturing skills 19
The teacher's involvement in learning activities 18
Teacher academic support 9

The teacher’s less intense teaching organisation 9
The teacher's detailed instruction 4
The teacher's good looking 3
The teacher’s body language and facial expression 3
The teacher's FL speaking in class 1
Teacher relaxation 1
Teacher unpredictability 1

Classroom activities (60) Gamified classroom activities 44
Other types of classroom activities 17
Perceived FL mastery (44) Generally perceived FL mastery 36
Awareness of specific improvements 8
Classroom performance (38) Adequacy in performing productive classroom activities 14
Comprehension of teaching contents 13
Adequacy in exercise implementation 5
Adequacy in dealing with the teacher's check 4
FL use 1
Persanal affective states (35) FL interest 27
Relaxation 4
Attitudes towards the teacher 2
Self-appreciation 1
Perceptions of learning tasks (28) Easy learning tasks 17
Interesting learning tasks 6
Moderate learning tasks 3
Novel learning tasks 2
Peer-centered variables (19) Peer joking 16
Peer recognition 2
Peer encouragement 1
Test result (15) Good test result 15
Perceptions of learning materials (13) Interesting learning materials 13
Classroom atmosphere (12) Positive learning atmosphere 1
Happy events 1

Note: Rare participants articulated the same sub-themes from different perspectives. These repetitions were not cleared up, since
doing that would not change the relative importance of these (sub-Jthemes for FLE; The italicised sub-themes were highlighted
in this article.
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Teacher Friendliness.

Participants remarked that the teacher’s ‘sweet and gentle voice’ (Wan Zhuye), ‘smile’
(Dan Xiru), ‘good temper’ (Zhu Baoyan), ‘gentleness’ (Xi Xinya) and ‘chatting with students’
(Wu Te) could trigger enjoyment. They also emphasised that the teacher should not harshly
criticise or corporally punish students, which otherwise would cause the students’ negative
emotions. For example, Yang Yuxin explicitly stated, 7 did not enjoy the English class, because
my English teacher used very bad language on students and punished students in class, which
made me feel sick. From then on, I have disliked very much the English teacher and the English
class’. Cui Yunfen subtly expressed her antipathy of teacher harshness: (1 enjoyed the English
class) because I could learn new knowledge there. For unknown reasons, our English teacher

often stopped teaching to reprove students.

Teacher Recognition.

The self-narratives suggested that the teacher’s amplifying students’ achievements, even
minor ones, and providing appreciative feedback to their performance (mainly question
answering in this research) could evoke students’ FLE. For example, Zhang Shuo stated,
‘Sometimes, my teacher praised me because of one word I learned. I was happy’; Shen Die, ‘I

felt very nervous about question answering. The teacher said that it did not matter even when [
was wrong. However, I answered well, leading to my teacher s compliment [and in turn my
enjoyment]’. Inversely, Tang Rui did not enjoy the English class, just because ‘[his] English

teacher never praised [him], so [he] felt this teacher was against [him] .

The Teacher’s Lack of Strictness.
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Some participants enjoyed learning English with a teacher who did not stringently control
class discipline (Geng Minzhi: My English teacher was not very strict, so I did little tricks in
class); tolerated learners’ mistakes (Wan Zhuye: Our English teacher helped us to correct
mistakes in English reading. We made mistakes again and again, but the teacher was not angry);
or avoided harsh criticism and physical punishment (Fan Kechen: The English teacher would not
punish us, even though we did not answer questions correctly). Some others, on the negative
side, expressed bluntly that their enjoyment was suppressed by a strict teacher (e.g. Song
Le/Zhang Jiehao: I did not enjoy the English class, because the English teacher was strict/always

managed classroom discipline).
The Teacher’s Good Lecturing Skills.

A teacher good at lecturing can make FL class ‘interesting’ (Liu Jun), ‘fun’ (Li Jinji) and
‘attractive’ (Zhen Yuqi). Such a teacher can also boost students’ cognitive processing of teaching
contents and learning efficiency in turn. As an example, Li Meiyun noted, ‘Generally speaking, 1

could master anything explained by the English teacher who lectured well’.
The Teacher’s Involvement in Learning Activities.

Participants gained enjoyment from their teacher’s involvement in learning activities,
particularly the gamified ones. For example, Weng Yuchan reported, ‘The teacher played
interactive games with us. We played games while speaking English, which immediately brought
fun into the boring English class’; Zhan Renying, ‘I perceived a great deal of enjoyment in class,
because our English teacher joined us in reading English out and playing games’; and Wu Yin,

‘During morning reading, our English teacher led us in reading texts or reciting texts or

vocabularies. This made my great enjoyment’.
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Classroom Activities

Either taking part in favourite classroom activities or avoiding unfavourite ones was
shown enjoyment-provoking (Li Yuehong: [ felt happy if [ was not called on, when the teacher
played games with us using English words). Among the activities that participants welcomed
such as ‘vocabulary recitation’ (Lang Changmiao), ‘dictation’ (Yan Zhifang), ‘reading out’ (Li
Ning), ‘speaking’ (Su Yuqin) and ‘stage performance’ (Xu Kexiang), gamified classroom
activities stood out in relation to enjoyment (e.g. Hao Yu: My enjoyment in the English class was
ascribed to the games organized by the teacher). This is because such activities were

‘interesting’ (Yin Luhang); had ‘fun’ (Wan Yucai); and made students ‘happy’ (Zhang Ruxian)
and ‘energetic’ (Lu Shuheng), English ‘understandable’ (Yu Jiehao) and English learning ‘easy’

(Li Xia).
Perceived FL Mastery

Generally perceived FL mastery contributed to participants’ enjoyment (e.g. Shan Qing: /
found all of sudden that I had mastered all the knowledge and were able to do exercises correctly
... Therefore, I was motivated more to learn (English)), so did awareness of improvements in
specific FL aspects. For the latter, participants reported more of progress in vocabulary and then
in sentence (e.g. Liu Minxian: There were many short stories in the textbook from which I got to
know daily words; Wen Zuoxuan: The English teacher taught us a lot of knowledge, for example

English vocabularies and sentences unknown before).

Classroom Performance
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Adequacy in performing productive classroom activities (herein mainly question
answering) and understanding teaching contents triggered participants’ enjoyment. Two sub-

themes emerged, performance and comprehension.

Adequacy in Performing Productive Classroom Activities.

All but one participant for this sub-theme referred to question answering. Performing this
interactive activity successfully and perceived superiority relative to others in doing that both
contributed to participants’ happiness, sense of accomplishment and enjoyment. For example,
Mou Chao noted, ‘The teacher called on me to answer a question and I did well, so I was
happy’; Cao Ruhan, ‘I always accurately answered the teacher s grammatical question; as a
result, I enjoyed the English class’; and Li Guhua, ‘If the English teacher asked some new words,
usually many students did not know them. However, [ managed to answer the teachers question

and thus had a sense of accomplishment’.

Comprehension of Teaching Contents.

Both positive and negative self-narratives support the role of understanding teaching
contents in FLE (e.g. Wen Yuhui: [ felt great enjoyment and relaxation because I immediately
understood what was taught; Chang Jiyao: [ experienced enjoyment, when I understood what the
teacher explained about exercises; Li Zhi: I did not enjoy the English class, because I sometimes
did not understand what the teacher said). Otherwise, students may suffer from negative
emotions: [ usually did not feel enjoyment, because I did not understand and did not know how to

read. The English class was a bit boring. (Mu Qin).

Personal Affective States
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Participants’ FL interest, psychological relaxation and appreciative attitudes towards the
self and the teacher caused their FLE. Among these affective aspects, FL interest was mentioned

most often.

FL Interest.

FL interest had multiple sources among the current participants. Some referred to
autoletic liking of the FL (e.g. Rao Ting: English was not boring at all. In the English class, 1
always had enjoyment unknowingly; Li Ning; Whenever I saw the English textbook, I felt happy.
This was a conditional reflex). Some others related their interest to specific learning aspects,
particularly reading: English speaking is interesting. When I read out textbook passages, it was
as fun as chatting with people in a foreign school (Qi Meihan); I felt English sometimes was
really interesting. For instance, you could use imagination in English writing (Cheng Zixian).
One student (Su Qing) attributed her FL interest to the phonetic aesthetics of the FL: The ways in

which some English words and sentences were read were really interesting.

Perceptions of Learning Tasks

Moderate, novel, interesting and particularly easy learning tasks benefited participants’
enjoyment. Specifically, some participants perceived English learning as generally easy (e.g.
Peng Zeying and Zhao Cheng). Others, however, endorsed more specific aspects of English
learning and use such as ‘story making’ (Zhou Zeng), ‘vocabulary memorization’ (Tang Yingpu),
‘vocabulary comprehension’ (Zhen Yuqi), ‘textbook passage comprehension’ (Hu Ran), ‘reading
out’ (Zang Cuixi), ‘vocabulary writing from memory’ (Ren Junzhe) and ‘exercise

implementation’ (Dai Lei).

Peer-Centered Variables
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Peer joking, peer recognition and peer encouragement are the peer-centered variables
influencing participants’ FLE. Among them, peer joking was salient, which contributed to FLE
through building a vigorous classroom atmosphere or creating emotional contagion (e.g. Cheng
Bei: The whole class laughed because of student joking; Long Fei: Some students in the English
class were really funny. I felt very happy every time they were comical; and Zhu Fanglin:

Students joked in class, so the entire class laughed and sometimes even the teacher).

Test Performance.

Good test results delight not only learners themselves, but the teacher and parents. It also
helps students to win peer competitions. All this can fuel learners’ enjoyment. For example, Zeng
Jun reported, ‘I got full marks in a pop quiz and my English teacher praised me, which caused
my great enjoyment’; Fu Wen, ‘If [ did well in the examination, my father would not criticize me.
This is why I experienced enjoyment in class’; and Yan Fengzhe, ‘I enjoyed the English class,

(because) I scored above 95, a few marks higher than the student sitting behind me’.

Perceptions of Learning Materials

Participants maintained that video materials were interesting and enjoyment-inducing
(e.g. Chen Lefen: Our teacher let us make up English stories and played English videos, (which
stimulated my enjoyment); Ren Junzhe: The English teacher played textbook videos. When I
watched the textbook characters in conversation, my enjoyment arose and my fatigue
disappeared instantly). They also embraced the usage of narrative textual materials and songs
(Zou Yang: Textbook stories were interesting; Lei Lu: That the teacher played textbook stories

and English songs on computer led to my enjoyment).

Classroom Atmosphere
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One participant commented on his enjoyment with happy events in class; the rest for this
subtheme all underscored a positive learning atmosphere. Precisely, three participants discussed
learning atmosphere in general terms (e.g. Zou Yang: My enjoyment came from the activeness of
the English class). Seven participants were more concrete, six of whom pointed to interaction
with teacher or among peers (e.g. Li Ning: Interaction with the English teacher was interesting;
Gao Simin: I communicated with my classmates. We all shared our own answers); two of whom

inter-peer competition on ‘better pronunciation’ (Xu Mutong) or ‘louder voice’ (Hu Xinyu).

Discussion

The Overall FLE (Question 1)

Consistent with previous results for primary school students (Liu and Hong 2021),
secondary school students (Dewaele et al. 2018; Jin and Zhang 2019), tertiary students (Dewaele
and MaclIntyre 2019; Jiang and Dewaele 2019) and heterogeneous samples (Dewaele et al. 2022;
Dewaele and Maclntyre 2014; Dewaele, Magdalena, and Saito 2019), the current participants
indicated a moderate-high FLE level. This might be related to learning contents (e.g. less
complex vocabulary and syntactic structure), teaching practices (e.g. gamified teaching and
computer-mediated teaching), as well as school policies. To our knowledge, the school where
this study was conducted did not allow teachers to rank students by English scores and to assign

much homework. All this likely relieved the participants and in turn triggered their enjoyment.

FL learning has frequently been described as a challenging course (e.g. Desmeules-Trudel
and Joanisse 2022; Hlas 2018; Hunt et al. 2008) that generates negative emotions (Méndez-
Aguado et al. 2020; Teimouri 2018). However, instead of reinforcing these problematic views,

this study revealed a silver lining to FL learning by showing that Chinese children overall
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enjoyed English learning. Therefore, FL learning is better described as an emotionally diverse
process whereby learners may experience both negative and positive emotions. Greater attention
should be directed at promoting learners’ positive emotions, and not simply to managing anxiety
or other negative emotions (Dewaele and Dewaele 2017). Evidence shows that a higher ratio of
positive to negative emotions, that is, emotional positivity, is strongly correlated with learners’

motivation and higher levels of FL proficiency (MacIntyre and Vincze 2017).

Quantitative Results for Gender Difference in and Predictor Variables for FLE (Questions 2

and 3)

The result that showed similar levels of enjoyment for girls and boys contributes to mixed
findings in the literature on gender differences. Our results differ from those of Dewaele and
Maclntyre (2014), Dewaele et al. (2016), and Dewaele et al. (2018) which reported significantly
stronger FLE in females. Dewaele and Maclntyre (2014) and Dewaele et al. (2016) both utilised
web surveys among adult respondents and attracted predominantly female samples. On the other
hand, non-significant gender differences in FLE were reported by several studies (Dewaele et al.
2022; Dewaele and Dewaele 2017; Dewaele and Maclntyre 2019; Jiang and Dewaele 2019; Li
2022; Liu and Hong 2021). Given the logic of hypothesis testing, non-significant differences are
difficult to explain with confidence. However, we note that explaining the non-significant
difference between the two genders’ FL classroom anxiety, Liu and Hong (2021) referred to
female youths’ increased social status in China. With that, Liu and Hong (2021) highlighted an
essential change in education of modern China — increased female power in the classroom. If this
trend for girls reduces anxiety, perhaps it also might help make room for the emergence of
positive emotions such as enjoyment, leading to similarities between boys’ and girls’ enjoyment

levels.
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Multiple regression analysis showed that attitudes towards both the FL and the FL teacher
significantly positively predicted FLE, in favour of the former. The results are consistent with
those of Dewaele and Dewaele (2017) for the 14-15-year participant group, Dewaele et al.
(2018), Dewaele et al. (2022) and Li (2022), but not with Dewaele and MacIntyre (2019) and
Jiang and Dewaele (2019) that revealed a greater importance of attitudes towards the FL teacher
for FLE than attitudes towards the FL. As a psychological construct, attitude refers to ‘a
relatively enduring organisation of beliefs, feelings and behavioural tendencies towards socially
significant objects, groups, events or symbols’ (Hogg and Vaughan 2018, 154). Thus, having a
positive attitude towards the FL or the FL teacher has great potential to trigger action of FL
learning, which has been shown to underscore learners’ enjoyment (Guo 2021) and reduce

negative emotions such as anxiety (Jin, Zhang, and MacIntyre 2020).

In addition, this study established perceived relative standing among peers in FL.
proficiency as a positive predictor of FLE, a result consistent with Dewaele and Maclntyre
(2014), Dewaele and Dewaele (2017) for the 12-13-year group, Dewaele and MacIntyre (2019)
and Jiang and Dewaele (2019) (but different from Dewaele et al. (2018) and Li (2022)). Its
weight in FLE followed attitudes towards the FL or the FL teacher, as what Dewaele and
Maclntyre (2019) had found. Perceiving oneself as more proficient than others within an FL
group represents stronger academic self efficacy and, in essence, positive self-concepts that are
the cornerstones of psychological wellbeing as theoretically formulated by Oxford (2016) and
empirically supported by Goetz et al. (2010), Jin and Dewaele (2018), and An et al. (2021). It is
reasonable to suggest that positive self-perception is a potential contributor to FLE, young

learners seem to enjoy what they do relatively well.
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Age was a negative predictor of FLE, supporting Li (2022), but not Dewaele and
Maclintyre (2014), Dewaele and Dewaele (2017), Dewaele and MacIntyre (2019) and Dewaele et
al. (2022). We conjecture that the current result of age for FLE might reflect Chinese primary
school students’ mounting challenges in English learning as they become older, from ages 8—13,
since the teaching process emphasises explicit grammatical rules and there is a growing demand
on literacy besides speaking at older ages (Hu, Zhang, and McGeown 2021). Also, as students
get older, there might be a washback effect of increasing high-stakes or challenging tests on

young learners’ psychological well-being (Hu, Zhang, and McGeown 2021; Liu and Hong 2021).

Teacher friendliness, teacher joking and teacher predictability did not significantly predict

FLE. In earlier correlation analyses, teacher strictness and the teacher’s FL use in class were not
significantly related to FLE. The results for teacher strictness and the teacher’s FL use are in line
with the previous ones (Dewaele and Maclntyre 2019; Dewaele, Magdalena, and Saito 2019;
Jiang and Dewaele 2019; Li 2022). However, research indeed has often shown that both teacher
friendliness and teacher joking can boost FLE (Dewaele et al. 2022; Dewaele and Maclntyre
2019; Dewaele, Magdalena, and Saito 2019; Jiang and Dewaele 2019; Li 2022). Overall, studies
have shown a negative, positive and sometimes null relationship between teacher predictability

and FLE (Dewaele et al. 2018; Jiang and Dewaele 2019; Li 2022).

In short, the quantitative analysis suggested a unique antecedent structure for child
learners’ FLE. Attitude variables (i.e. attitudes towards the FL and the FL teacher) were shown to
be the most important (positive) predictors of FLE, followed by perceived relative standing
among peers in FL proficiency (positive) and then age (negative). Teacher joking, friendliness,
strictness and predictability, and the teacher’s FL use in class, however, did not show a

significant predictive power for FLE. Overall, the current quantitative analysis indicated that
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student-centered variables influenced more child learners’ FLE than teacher-centered variables, a

rather distinct finding from previous studies.

Qualitative Findings for the Influencing factors of FLE (Question 4)

The qualitative data indicated that both peers and teachers were key sources of the
participants’ FLE. Among the peer-centered variables, peer joking most frequently influenced the
participants’ FLE, instead of peer recognition (Dewaele and MaclIntyre 2014) and peer
interaction (Jiang and Dewaele 2019). Similarly, teacher joking was the most prominent teacher-
centered variable with relevance to FLE, followed by teacher friendliness, teacher recognition,
and the teacher’s lack of strictness. These teacher-related findings might appear to conflict with
the quantitative analysis reported above. We believe that the different methodologies —
quantitative versus qualitative — might be responsible for the difference. Some students enjoy
teacher joking a lot, as shown in the quotes above, but for others the effect might not be as
consistently positive. Whereas those who do not share the teacher’s sense of humour may find
FLE reduced by teacher joking, for those who appreciate the humour, the effect can be strong. If
a reasonably similar number of learners are in each camp (appreciate teacher joking vs do not
appreciate), the correlation likely will be non-significant. Moreover, the results of teacher
strictness, teacher friendliness and teaching joking for FLE corroborate the predictive power of
attitudes towards the FL teacher for FLE and further support the effect of teacher emotional
support on FLE (Dewaele and MaclIntyre; Jiang and Dewaele 2019), which seems greater than
that of teacher academic support as typically represented by the teacher’s involvement in

learning activities.

Also different from Dewaele and MacIntyre (2014) and Jiang and Dewaele (2019), this

study shows that the teacher’s pedagogical skills can be related to learners’ FLE. More
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specifically, participants reported enjoyment with a teacher who had good lecturing skills,
implemented a flexible syllabus reserving space for extracurricular teaching contents, or adopted
attractive learning materials and/or classroom activities. It is worth noting that gamified
activities, instead of more serious ones (Dewaele and MacIntyre 2014; Jiang and Dewaele 2019),
were mostly referenced by participants. Their interestingness and fun provided a gateway to

enjoyment.

Language competence-related variables including perceived FL mastery, classroom
performance, test result and perceived management of learning tasks underlined participants’
FLE as well. These findings extend Dewaele and Maclntyre’s (2014) and Jiang and Dewaele’s
(2019) that FLE was linked to realisation of progress and good language performance. The rise
of FLE thus requires a sense of control of the FL learning process and a match between
challenges and coping capabilities. It follows that FLE fits with the Control-Value Theory
(Pekrun 2006), according to which activity emotions result from evaluating ongoing achievement
activities themselves and their specific elements (e.g. a learning activity and learning materials).
When learners feel achievement activities are manageable, positive activity emotions like
enjoyment might be provoked; otherwise, negative emotions like boredom, which might cause

misbehaviours in the classroom like chatting and playing as observed in this study.

Both internal psychological variables and external classroom environment influence FLE.
Specifically, FL interest was frequently referred to as a reason for primary school students’ FLE.
This new finding in qualitative analysis for the sources of FLE supports the current regression
result regarding attitudes towards the FL and Jin and Zhang’s (2019; 2021) conceptualising FLE
as an emotion comprised of a strong intrinsic motivation component. With respect to classroom

environment (see also Dewaele and Maclntyre (2014) and Jiang and Dewaele (2019)), an active
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learning atmosphere featuring teacher-student interaction, inter-student interaction and
competition and cooperative learning was emphasised. These classroom characteristics, at a more
abstract level, represent learners’ emotional involvement, behavioural participation, cognitive
investment and social cohesion with their teacher and peers. The findings for classroom
environment thus add the Engagement Theory that foregrounds the interplay between
behavioural, cognitive, social and emotional engagement (Philp and Duchesne 2016) as an

alternative explanation for the rise of FLE and to seek its intervention.

In sum, according to the qualitative data, the teacher can influence learners’ FLE via
several pathways, for example by being emotionally and academically supportive, making
teaching contents more comprehensible and organising attractive classroom activities. In
contrast, the peer’s role in learners’ FLE seemed limited to emotional support in this context. In
addition, FLE is linked to both perceived and actual progress in FL learning as well as the quality
of task performance. FLE also can be influenced by characteristics of learning materials and
tasks — for example, whether learning materials are interesting, and learning tasks manageable.
Further, learners’ internal psychological states impact their FLE (mainly the degree of FL
interest), as well as external classroom environment (particularly learning dynamics created
through a concerted effort by the teacher and the taught). Therefore, FLE is located in a complex
intersection between perception, feeling, belief and cognition, related to people, materials,

contents, tasks, activities and contexts.

Among these multiple factors that were identified through qualitative analysis for child
learners’ FLE, some had not been reported for adult learners in and outside of China (Dewaele
and Maclntyre 2014; 2016; Jiang and Dewaele 2019), for example, perceptions of learning tasks

and learning materials. Even those shared by adults (e.g. classroom activities and classroom
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atmosphere) weighed differently in the current study. All this indicates the structural uniqueness
of pre-adolescent students’ FLE antecedents, echoing the Achievement Emotions Theory (Pekrun
2006) that advocates the situational dynamics of contents of emotions, and further suggests the

necessity of developing contextualised measurements of language emotions.

Limitations and Implications

Among the limitations of the study is the convenience sampling used to recruit
participants from within a primary school, instead of using random sampling (Ddrnyei and
Dewaele 2023). This generates a question of to what extent the current outcomes are
generalizable. Second, in order to facilitate comparison between the current and previous results
and reduce the child participants’ workload during data collection to increase the chance of
obtaining more credible data, we adopted Jiang and Dewaele’s (2019) measure that assesses nine
variables with one item for each. Some of these variables like attitudes towards English and the
English teacher are psychological constructs and are better to be assessed with multiple items,
instead of a single-item measure (Dornyei and Dewaele 2023). This might help explain why
teacher friendliness, joking, predictability and strictness, and the teacher’s FL use in class did not
significantly predict FLE in the current study. Third, the qualitative analysis and coding process
sought to maximise trustworthiness of the analysis by repeatedly examining the data and
including a cross-validation procedure. However, qualitative analysis often reflects the
influences of the researchers’ educational and academic background (Creswell and Creswell

2018). Alternative perspectives and different results of the coding process are possible.

Despite these limitations, this study may have important implications for language
psychology research. First, both quantitative and qualitative analysis showed that pre-adolescent

learners’ FLE antecedents differ from those of adolescent or adult learners. A comprehensive
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description of the FLE precedents requires a timeline to address the longitudinal topological and
functional variations of its complex conceptual network which would align with the tenets of the
Complex Dynamic System Theory (de Bot, Lowie, and Verspoor 2007; Larsen-Freeman 2016).
Second, this study showed that attitudes towards the FL teacher significantly predicted FLE and
that teacher and peer emotional support were frequently combined with FLE in the participants’
self-narratives. These results suggest that social relationships play an essential role in learners’
FLE. Thus, inquiries into FLE need to go ‘beyond the boundaries of the self” (Moskowitz,
Dewaele, and Resnik 2022, 1) and take a relations perspective, implying the usefulness of the
Relational Theory (Gill and Gergen 2020) in this regard. Third, the qualitative findings that
perceived FL mastery and control over learning activities and tasks largely contributed to the
participants’ FLE hints that FLE may be studied within the framework of Control-Value Theory
(Pekrun 2006). To promote FLE, researchers and teaching practitioners can consider a Control-
Value Theory perspective to enhance learners’ positive academic self-concepts by judiciously
exercising positive psychology interventions (Jin, Dewaele, and MacIntyre 2021). Fourth, the
qualitative data suggest that classroom environment is complex and contains multi-level
affordances for FLE that are teacher-, peer-, learning activity- and learning material-related.
Understanding in what ways these affordances can be actualised are crucial for maintaining
learners’ positive emotional profile in the classroom (Elahi Shirvan and Taherian 2022). Kyttad
(2002) has provided a useful analytic model that can be applied to address the perception,

utilisation and creation of classroom affordances on the part of the teacher or the learner.

There also are teacher development implications emerging from the current study,
particularly its qualitative data from young learners. Based on the quantitative and qualitative

outcomes, we suggest that teachers support their students not only academically, but emotionally,
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for example by exercising humour to build teacher-student rapport, indicating friendliness,
giving encouragement and recognition at students’ embarrassing moments and triumphant times
and avoiding strictness. It follows that developing emotional skills should be a crucial part of
teacher voluntary development; training the teacher’s emotional intelligence including
empathetic capabilities and emotion regulation strategies needs to be incorporated into teacher
development programme. In this way, teachers can understand better their students’ emotions and

manage their own in the process of teaching.

This study also suggests that teachers should continuously improve lecturing skills, which
keeps students attentive and makes difficult teaching contents absorbable. In lesson delivery, a
flexible syllabus should be adopted, for example by bringing out-of-textbook knowledge into
class and allowing occasional deviation from the teaching plan. Further, learning tasks need to
match students’ language competence to optimise the functioning of their cognition and affects.
Class activities are designed with entertaining elements which stimulate learners’ emotional and
behavioural engagement and in turn knowledge base construction. Audio and video materials are
encouraged to be frequently used in the process of teaching to bring multimodel input to learners,
as well as educational technologies, given that computer-mediated language teaching was much

welcomed by participants.

A positive social or learning environment in the classroom was shown to nurture learners’
FLE. For the former, we, based on the qualitative findings, suggest that teachers should avoid
harsh treatment of students and stringent control over classroom discipline. To forge a positive
learning environment, this study highlights the role of cooperative and interactive learning. Thus,

the traditional teacher-centered approach to FL teaching characteristic of inculcation of
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knowledge should be replaced with one that bestows students greater autonomy and where the

teacher acts as a guide and a partner as well as an instructor.

Conclusion

A positive social or learning environment in the classroom was shown to nurture learners’
FLE. For the former, we, based on the qualitative findings, suggest that teachers should avoid
harsh treatment of students and stringent control over classroom discipline. To forge a positive
learning environment, this study highlights the role of cooperative and interactive learning. Thus,
the traditional teacher-centered approach to FL teaching characteristic of inculcation of
knowledge should be replaced with one that bestows students greater autonomy and where the

teacher acts as a guide and a partner as well as an instructor.
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The Questionnaire for the Teacher- and Learner-Centered Variables Related to FLE
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The Foreign Language Enjoyment Scale
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Appendix C

Coded Sample Self-Narratives with English Translation (Codes are Bracketed)

1. fatd. EXNEHE ERAFESTENE S JLNEAE (EMEFRIERER . fital —8x
& CEMHEE o

I felt enjoyment because our English teacher led us in singing English songs for a while (The teacher led us in singing
English songs) and sometimes told jokes in class (The teacher told jokes).

2 Wi EMTER LR Esong(f2] CEMRER) . MFEMDER EARE (ENARE) . FEEBER
The English teacher was relaxed (The teacher was relaxed) and joked (The teacher joked) in class, so [ had great

ETjoyImeTit.



