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Abstract 

 

 Four adults who played organized minor hockey within the Cape Breton Regional 

Municipality were interviewed to explore if parental involvement caused them to drop out of 

minor hockey as teenagers. A qualitative semi-structured interview method was used to obtain 

information about the lived experiences of former minor hockey players. Data was analyzed 

using the Braun and Clarke (2019) thematic analysis method. The findings suggest that players’ 

decisions to drop out of minor hockey include discontentment about the minor hockey 

experience, parental expectations and pressures, as well as interactions with other adults in the 

minor hockey environment, like coaches, teammates’ parents and parents from opposing teams. 

These findings provide insight into the reasons why minor hockey players drop out as teenagers 

and can be utilized by stakeholders like minor hockey organizations, coaches, and parents to 

better understand the impacts of various experiences have on minor hockey players.  
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Introduction 

 

Ice hockey (hockey) is more than a sport in Canada. It is part of the fabric of the country, 

a point of cultural pride. Hockey is often viewed more like a religion than a sport, at times 

unifying people split along language and political lines (Keating, 2010). It is a rite of passage 

between many parents and their children, with parents excited to introduce their children to the 

game and watch proudly from the stands to cheer them on. Television commercials show 

beaming parents driving through Tim Horton’s drive-thrus during dark early mornings, smiling 

warmly at their backseat companions fully dressed in hockey gear, on their way to the rink. 

Generations of Canadians also grew up watching Hockey Night in Canada, the weekly Saturday 

night broadcast of National Hockey League games from coast to coast to coast.  

The televised images of hockey as a warm, comforting presence in the Canadian cultural 

fabric is contrasted with the issues of violence, misogyny, racism, and privilege as the sport and 

Canadians start to come to terms with some of the negative aspects of hockey (Bruce, 2022). For 

instance, news reports discuss Hockey Canada’s failure to deal with multiple sexual assault cases 

perpetrated by junior hockey players (Bruce, 2022). There is also a groundswell of former 

hockey players discussing the trauma on their bodies due to years of playing and fighting on the 

ice (Smart & Ellenwood, 2019). Stories of racism and aggressive behavior at minor hockey 

games across Canada are also making the news with more frequency (Palmeter, 2020).  

However, parents continue to introduce their children to the game of hockey. Parents can 

influence their children’s participation and enjoyment in hockey. Some parents raise money, 

drive players to the games and cheer supportively in the stands. However, some parents have 

been known to engage in negative behaviors like yelling racial taunts, threatening other parents 

and players, and having expectations for their players that far exceed the players’ interest or 
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athletic abilities. A question to be asked is what impact this negative behavior has on their 

children, and does it cause an increase in dropout rates among minor hockey players? In this 

research project, I examined parental behavior within minor hockey in the Cape Breton Regional 

Municipality (CBRM) and its impact on youth dropout rates in minor hockey organizations 

located within the CBRM. In the next section, I will summarize the scholarly literature I have 

reviewed focusing on the ways that parents involve their children in sports, factors influencing 

parental behavior, impacts of parental behavior on children, parental behavior after the game, 

and parental behaviors noted by outside observers. These sources provide a solid foundation for 

exploring the topic of parental behavior and its impact on youth drop out in minor hockey.  

The questions guiding this research were: (1) how does parental involvement and 

behavior influence youth players’ decisions to drop out of minor hockey? and (2) what types of 

parental involvement influenced youth players’ decisions to drop out of minor hockey? To 

answer this question, I used a thematic approach as a means of understanding the lived 

experiences of former minor hockey players within the CBRM. This study specifically explores 

experiences of these former minor hockey players with their own parents and other adults 

involved in minor hockey and how these experiences impacted their decisions to drop out of 

minor hockey as teenagers. Experiences of youth minor hockey players in the CBRM has not 

been extensively studied which allows this particular study to add to the existing literature on 

parental involvement in minor hockey and its impact on youth players. 
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Literature Review 

 

Parents as an Introduction to Sports 

 

Numerous studies have indicated that parents are the means by which children get 

introduced to sport (Coutinho et al., 2021; Dorsch et al., 2021; Harwood et al., 2019). They also 

have substantial influence on children’s long-term participation in sport (Dorsch et al., 2021; 

Knight & Holt, 2014). Global reports indicate that 50% of youth participate in organized sport 

(Sutcliffe et al., 2020). These numbers are relevant because involvement in youth sport fosters 

positive development outcomes that include physical, social, psychological, emotional, and 

intellectual development (Dorsch et al, 2021; Sutcliffe et al., 2020). Organized sports, like minor 

hockey, have become popular ways for parents to fill their children’s time. From a parent’s point 

of view, organized youth sports keep their children off the street, out of trouble, and involved in 

a character-building activity that is enjoyable and valued in society. Youth sports are attractive 

because they have predictable schedules, provide parents with measurable indicators of their 

children’s accomplishments, and enable children to gain status among peers and in the larger 

community (Coakley, 2006).  

Parents provide children with the opportunity to participate in sport, help children 

interpret their experiences and act as role models for participation. Through these avenues, 

parents can positively or negatively influence children’s sporting development and experiences 

(Bonovolonta et al., 2021; Knight & Holt, 2014). As a result, it is important to understand the 

types of parental involvement that enhances or improves a child’s sporting performance and to 

avoid those behaviors that negatively impact or hinder a child’s sport performance. In the 1960’s, 

researchers began to study the relationship between parents’ own interest in sport and their roles 
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in children’s sport socialization (Dorsch et al., 2021). Studies found that parents who were more 

interested in sports tended to encourage their children to participate in sport which increased the 

likelihood of their children’s participation (Dorsch et al., 2021; Sutcliffe et al., 2022). In the 

1980’s, researchers began to study the impact of parents placing greater emphasis on their 

children’s participation in sports, with some studies showing that conflicts between children and 

parents occurred when children’s perceptions of their sports abilities differed from their parents’ 

evaluations (Bonavolonta et al., 2021; Dorsch et al., 2021). Researchers were beginning to 

connect the influence of parents in their children’s socialization in sports with children’s 

enjoyment of sports. For example, Dorsch et al. (2021) studied both children and parents in sport 

settings, finding that parents exerted influence over their children’s attitudes towards sport and 

their behavior playing sport. The literature also found that children’s participation in sports also 

impacted the attitudes and behavior of parents (Dorsch et al., 2021; Harwood et al., 2019; 

Sutcliffe et al., 2020; Sutcliffe et al., 2022). Contemporary research has evolved beyond the 

examination of parental involvement and its influence on children to consider the experience of 

parenting children in sport and examine the reasons why parents behave the way they do (Amiot 

& Skerj, 2021; Dorsch et al., 2021; Sutcliffe et al., 2022; Sutcliffe et al., 2020).  

Factors Influencing Parental Behavior 

 

Parental beliefs, attitudes, and expectations must be considered in any review of the 

influences of parental involvement in their own children’s sport experiences (Amiot & Skerj, 

2021; Dorsch et al., 2021; Sutcliffe et al., 2022; Sutcliffe et al., 2020). Parents’ own past 

experiences, level of sport knowledge, and goals and expectations have been found to shape the 

way in which parents approach their child’s sport participation (Amiot & Skerj, 2021; Dorsch et 

al., 2019; Dorsch et al., 2021). Stefanson et al. (2018) found that parental involvement can be 
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analyzed along three main themes. In the first theme, parents normalized their involvement in 

their children’s sport activities, by reflecting on their own experiences as children. These parents 

noted how their own parents were absent during their own sport experiences and did not attend 

their sporting events. They wanted to correct this by becoming involved in their own children’s 

sport experiences. For this set of parents, support was viewed as a normal part of being a 

responsible parent who wants to be involved in their child’s life. The second theme involved 

emotional closeness. Parents reported involvement in their children’s sport activities to maintain 

closeness to their child when the child was beginning to experience independence. For many 

parents, the practicalities of the children’s sporting activities were simultaneously viewed as 

opportunities for building relationships, bonding with and monitoring their child’s behavior. A 

third theme involved the parental belief that sport involvement prepares the child for the future 

by building skills like independence, resiliency, and teamwork. Parents saw sport as a way for 

their children to develop transferable skills and competencies that can transfer to other areas of 

life like discipline for school and teamwork for future employment. In this study, parents also 

reported that their involvement in their children’s sport was highly valuable to parents (Stefanson 

et al., 2018). Parents described how they utilized their sports capital in many ways, both by 

investing in the clubs as coaches and administrators and as a form of ‘personal trainers’ or co-

interpreters of development and training regimes, and achievements (Stefanson et al., 2018). 

Further studies supported these findings where parents regarded their roles as necessary for their 

children’s success both by making the children work harder and better and explaining to children 

what they did wrong (Amiot & Skerj, 2021; Dorsch et al., 2021; Sutcliffe et al., 2022; Sutcliffe et 

al., 2020). 
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Sutcliffe et al. (2022) found parents reported benefits from social interaction at their 

children’s games, as well as positive emotions from watching their child compete. This study 

also found that parents’ social identity and positive feelings are influenced by whether their 

child’s team is winning or losing. Negative performance outcomes (e.g., team loss) led to 

divisiveness among parents of players and between parents and players, whereas positive 

performance fostered a sense of togetherness among parents and between parents and children. 

Parents reported feeling more connected to their child’s team, and their child, when the outcome 

of competition is positive (e.g., a win) (Sutcliffe et al., 2022). In two separate studies, Sutcliffe et 

al. (2020 & 2022) connected parents’ personal and social identities to their children’s sport 

teams. The authors’ argument is that parents who identified strongly with their children’s team 

and sport are more likely to become overly involved and invested in their children’s sport 

activity. These same parents who highly identified with their children’s sport activities were 

more likely to be critical (Sutcliffe et al., 2020; Sutcliffe et al., 2022). 

Another factor that has been identified in the parent-child sport dynamic is the cost of 

minor hockey (Murata & Cote, 2022; Ryan-Dunn et al.; 2016 Todd & Edwards, 2021). The cost 

to play minor hockey in Canada has been on the rise in recent years. Equipment, registration 

fees, ice rentals, travel, and tournaments all cost money. Parents are responsible for funding their 

children’s sporting activities. As youth sports have become privatized, regionalized, expensive, 

performance-oriented and with strict participation demands, children are increasingly dependent 

on their parents to participate (Coakley, 2006). Parents frequently need to prioritize their 

financial commitment to their child’s sport and give up other family activities, like vacations, 

and home renovations (Todd & Edwards, 2021). In hockey, the more elite the level of play 

someone plays, the higher the required financial commitment is from parents. One study found 
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that parents in the Canadian Maritimes spent between $4000 and $6000 per year to enable their 

child to play Midget Triple A hockey (Todd & Edwards, 2021). This estimate included 

registration, team fees, meals, facility use, tournaments, and sharing the cost of travel around the 

region (Todd & Edwards, 2021). This amount did not include equipment, summer hockey 

schools, training, and hotel rooms when traveling (Todd & Edward., 2021). 

The cost is similar across Canada. An average family in Ontario spends around $4,000 

dollars a season for a child in hockey between the ages of 11 and 17 (Quintahilha, 2022). The 

cost is consistent among all levels of minor hockey (Quintahilha, 2022). The increase in costs to 

play sports is not limited to hockey. The proliferation of professionalized youth sports offerings 

over the last several decades are connected to increased fees and costs associated with sport 

participation (Murata & Cote, 2022; Ryan-Dunn et al., 2016). Studies have shown that the more 

financial investment parents make into their children’s sport programming, the greater the 

pressure felt by their children (Coutinho et al., 2021; Murata & Cote, 2022). The combination of 

increased costs to parents and the higher expectations on children has created an environment 

within children’s sports that gives parents’ perceived permission to become overly involved in 

their children’s sport activities (Murata & Cote, 2022; Todd & Edwards, 2021). Parents feel they 

have invested the money, which leads to an expectation of ownership of their children’s sport 

experiences.  

Murata and Cote (2022) found that parents stated the value of registering their children in 

youth hockey programming provided their children with an opportunity to develop life skills, 

like self-discipline, responsibility, and teamwork. Parents also reported that hockey participation 

created a sense of family and community for those involved in the sport and that the sport was an 

important part of their Canadian identity. This connection to Canadian identity led parents to feel 
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that their child’s hockey participation was more important than other extra-curricular activities. 

Parents also reported an increase in social connectedness to other parents and adults during 

hockey season, which increased feelings of belonging and sense of community. Despite reporting 

that hockey made several valuable contributions, parents also reported feeling less satisfied with 

their most recent program purchases, stating that the programming was poorly run, expensive 

and political (Murata & Cote, 2022). The researchers indicated that dissatisfaction with hockey 

programming could be impacting emotional states and behaviors of parents. Parental frustrations 

as consumers of their children’s hockey programming should be considered in developing 

methods to deal with negative parental behavior (Murata & Cote, 2022).  

Another recent study by Ryan-Dunn et al. (2016) hypothesized that the more parents 

invested in their child’s sport programming, the more pressure those parents would exert on their 

child. The researchers found that families who made greater financial investments in a child’s 

sport participation had children who perceived greater parental pressure and decreases in 

enjoyment and commitment. The results of this study indicate that the more money a family pays 

for sport programming may not result in greater levels of enjoyment or commitment from their 

children (Ryan-Dunn at al., 2016). “In fact, despite parents’ best intentions, high levels of 

financial outlay may result in maladaptive outcomes, namely young athletes’ decreased 

enjoyment of and commitment to participate in organized youth sport” (Ryan-Dunn at al., 2016, 

p. 295). Financial considerations must be considered in any review of parental behavior and its 

impact on dropout rates in minor hockey. 

Impacts of Parental Behavior on Children 

 

The involvement of parents in their youths’ sport experiences is complex and 

multidimensional. Parents play a vital role in their youths’ sport participation, by introducing 
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their children to sport and providing financial, informational, and emotional support throughout 

their athletes’ sport careers (Amiot & Skerj, 2021; Dorsch et al., 2021; Dorsch et al., 2019; Todd 

& Edwards, 2021). As well, as child and youth sports become more regionalized and 

competitive, parents spend more time driving their children to games, tournaments, and 

practices, spending many evenings and weekends on the road (Tamminen et al., 2022; Todd & 

Edwards, 2021). Parents also become integral in helping their youth athletes manage internal 

pressures (the stressors the child puts on themselves/personal issues) and external pressures 

(school/making the elite team) (Elliot et al., 2018; Todd & Edwards, 2021). Parental involvement 

in sports has been grouped into three categories: (1) under involved parents who lack financial 

and emotional investment; (2) moderately involved parents who offer direction and open 

communication; and (3) overly involved parents who engage in excessive attendance, emphasize 

winning and are personally invested in a youth’s performance as an athlete (Marsh et al., 2015). 

Similar research has supported this categorization (Stefanson et al. 2018; Sutcliffe et al., 2020; 

Sutcliffe et al., 2022). 

When children begin their sport experiences, they typically rely on their parents for 

advice and instruction regarding their skills, abilities, and competencies (Marsh et al., 2015). As 

they develop and get older, children begin to compare themselves to peers and have a higher 

chance of dropping out of organized youth sport if their parents continue to focus on abilities and 

outcomes of the game, like winning and losing (Marsh et al., 2015; Witt, 2018). Children have 

reported that parents should focus on other aspects of the game, like fun and finding positives 

about the child’s performance. Excessive criticism and involvement by parents increase youth’s 

anxiety about sport performance (Mastrorilli & Greco, 2020; Witt, 2018). Children reported 

enjoying the game less and having anxiety due to fear of making mistakes. Children feel 
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pressured to succeed because they do not want to disappoint their parents. Excessive parental 

involvement causes children to feel a lack of ownership over their own motivations and sport 

participation (Mastrorilli & Greco, 2020; Witt, 2018). Parents who take games too seriously and 

become too emotionally involved with their children’s sports unintentionally put immense 

pressure on their children to succeed (Coakley, 2016; Jeffrey-Tosoni et al., 2015). By 

encouraging a ‘win at all costs’ climate on a child’s sport team, parents generate elevated levels 

of stress among parents and children, as well as among coaches, referees, and administrators 

(Amiot & Skerlj, 2021). 

Research has shown that parental involvement can create increased pressures on child 

and youth athletes (Bonavolonta et al., 2021; Jeffrey-Tosoni et al., 2015; Mastrorilli & Greco, 

2020). Parental pressures have been linked to negative outcomes related to sport performance 

such as the perceptions of a threatening environment, discontent, anxiety, inhibited performance, 

and increased dropout rates (Bonavolonta et al., 2021; Jeffrey-Tosoni et al., 2015). A recent 

study of recreational soccer players found that youth athletes were dissatisfied when parents 

showed excessive active involvement in their sport, and insufficient praise and understanding 

(Bonavolonta et al., 2021). The study found that athletes who reported excessive parental 

involvement also reported excessive parental pressures.  

Researchers have also examined the desired behavior that children wanted from their 

parents before, during, and after sport events (Furusa et al., 2021; Marsh, 2015, Mastrorilli & 

Greco, 2020). The researchers interviewed children who played different sports and obtained 

information on what behaviors they wanted from their parents (Furusa et al., 2021; Jeffrey-

Tosoni et al., 2015). Overall, the findings suggest that parents can influence children’s 

enjoyment of their sporting experience through their behaviors displayed at home, in relation to 
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training, and at competitions (Furusa et al., 2021; Mastrorilli & Greco, 2020). Specifically, it was 

apparent that parents’ active engagement with their child to understand their unique needs, 

experiences, and interests, both within and beyond sport, were important to maximize enjoyment 

(Furusa et al., 2021). Children want to be viewed as multidimensional individuals who have 

other interests and activities (Furusa et al., 2021). Children did not like parents yelling 

instructions from the stands but did not mind discussing performance at home if it was not the 

sole focus of engagement at home (Furusa et al., 2021; Jeffrey-Tosoni et al., 2015). Children 

wished parents would not always discuss the sport and their own performance at home. Children 

reported discomfort with parents demonstrating negativity towards officials, players, and other 

parents (Jeffrey-Tosoni et al., 2015). They also felt the other teams’ parents directed negative 

comments towards them and toward their own parents and coaches more frequently than their 

own parents during the games (Jeffrey-Tosoni et al., 2015). Children also detailed accounts of 

parents’ negative comments leading to altercations between parents in the stands (Jeffrey-Tosoni 

et al., 2015). This behavior also negatively impacted players’ enjoyment of the game (Jeffrey-

Tosoni et al., 2015). By examining the youth athletes’ perspectives of parental involvement, the 

literature connects the impact of parental involvement on the youths’ enjoyment of the game. 

The research indicates that negative behavior creates increased pressure and stress in youth 

athletes, which leads to feelings of anxiety and reduced interest and enjoyment of the sport.  

The Car Ride Home 

 

More studies are being conducted to examine parental behavior after the game (Elliot et 

al., 2017; Tamminen et al., 2017; Tamminen et al., 2022). Studies have examined the role of 

parental influence on various sports, specifically examining the post-game discussion of an 

athlete’s performance with parents. Elliot et al. (2017) found parents reported that this debriefing 
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process was an important part of the job of being a sport parent because it allowed them to 

encourage various aspects of performance and to highlight areas for the improvement of the 

child’s performance. However, the researchers found that the players did not respond well to the 

post-game debrief because of the level of negative comments about their performance. Parents 

held to the belief that their debriefing approach was an important means to help the child 

improve their performance. Parents engaged in debriefing most frequently on the drive home 

from the game (Elliot et al., 2017; Tamminen et al., 2017; Tamminen et al., 2022). These studies 

highlight an additional avenue through which parents can exert a negative influence in children’s 

and youth sport. While much attention is placed on negative parental behavior during 

competition, the aforementioned studies suggest that less desirable forms of parental 

involvement in youth sport are evident in the post-game setting. This extends parental 

involvement in sport beyond the playing field or the arena (Tamminen et al., 2017). 

Comparatively, children generally reported enjoying receiving positive comments after 

the game, but comments perceived to be corrective, critical, or negative contributing to feelings 

of anxiety and dissatisfaction. Children who perceived their own performance as negative had 

heightened anxiety and dissatisfaction. Children also reported the debriefing as more negative if 

their team lost games compared to when their team won (Tamminen et al., 2017). The same 

study found that debriefing after the game can create a negative experience for children who 

were involved in playing the game. Verbal comments from parents can be interpreted as 

negative, and critical by their children.  

 The car ride to and from sport competitions has been identified as a specific context for 

examining interactions between parents and children, as it is a site where parents may socialize 

children regarding norms and values related to sport participation (Tamminen et al., 2017). The 
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literature indicates that parents spoke more than children, and parents frequently interrupted their 

children in conversations (Tamminen et al., 2022). Relevant research also found evidence that 

parents are crucial providers of emotional support to young athletes and should contribute to 

creating an understanding emotional climate in youth sport (Harwood & Knight, 2019). By 

offering negative criticism to their children, parents may be adding to already negative thoughts 

the children had about their own performance. If children are feeling that they did not play a 

good game, parents’ criticisms can increase that feeling, leading to anxiety and negative feelings 

which in turn can lead to them no longer enjoying the sport (Harwood & Knight, 2019). When 

children no longer enjoy playing the sport, they will decide to drop out (Witt, 2018). This 

research project aimed to discover if youth hockey players in the CBRM have similar 

experiences to those references in scholarly literature. 

Behaviors Noted by Outside Observers 

 

Relevant studies indicate that parents are active participants in their children’s sport 

experiences and parental behavior can impact children’s enjoyment of sports (Dorsch et al., 

2019; Sutcliffe et al., 2022; Sutcliffe et al., 2020). In particular, a recent case study was 

conducted to gain insight into key stakeholders’ perceptions of parental involvement in youth 

sport (Dorsch et al., 2019). Key stakeholders included parents, referees, coaches, and 

administrators from a range of youth sports including soccer, basketball, and cross country 

running. The study found that while many parents indicated that there needed to be a focus on 

winning, coaches and administrators described wanting to see young athletes develop skills and 

perform well (Dorsch et al., 2019). This finding may indicate the conflict that can become 

apparent between coaching staff and parents when parents verbally complain about the coach of 

their child’s team (Dorsch et al., 2019). Parents described other parents as overinvolved 
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individuals who set unrealistic expectations on their child while micromanaging every aspect of 

their child’s sport but did not identify the same behaviors in themselves (Dorsch et al., 2019). 

Coaches described how these over-involved parents can hinder the development of their child, do 

not respect boundaries, and have a sense of entitlement (Dorsch et al., 2019; Jeffrey-Tosoni et 

al., 2015). The coaches also felt these over-involved parents focused on negative outcomes and 

inferior performance, rather than looking for positives like improved skill development or good 

sportsmanship (Dorsch et al., 2019; Jeffrey-Tosoni et al., 2015). Coaches and administrators also 

discussed these parents engaging in embarrassing behaviors at their children’s sport events, such 

as yelling at coaching staff, and fighting with other parents, both verbally and physically (Dorsch 

et al., 2019). The same coaches and administrators discussed that children felt pressure to 

perform when parental expectations exceeded the child’s abilities and that some parents did not 

have a good understanding of their children’s abilities, thereby leading to conflict (Dorsch et al., 

2019). The coaches also reported that players frequently felt embarrassed by their parents’ 

extreme behavior during games (Dorsch et al., 2019). Coaches stated that the best athletes, 

regardless of skill, have parents who let them coach and stay out of the way (Dorsch et al., 2019).  

As noted in the literature, parents becoming overly involved in their child’s sport 

programming is a subject of growing concern in youth sports (Bean et al., 2016). Excessive 

parental involvement by parents increases negative parental behaviors, increases pressure on 

their children to succeed and creates an environment for abuse and aggression at children’s 

sporting events (Bean et al., 2016). These behaviors have the potential to negatively influence 

children’s sport experiences and development (Bean et al., 2016; Sutcliffe et al., 2022; Sutcliffe 

et al., 2020). A recent study by Bean et al. (2016) explored negative parental behavior within the 

Canadian minor hockey system. The results found that some parents demonstrated physical and 
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verbal abuse towards other parents, youth hockey players and referees (Bean et al., 2016). 

Parents also undermined coaching staff and encouraged their athletes to engage in aggressive 

behavior on the ice (Bean et al., 2016; Todd & Edwards, 2021). The researchers found the 

motives for this negative behavior among parents included the lure of a professional sport career 

for their athlete, the perception that the parents of higher skilled players had a higher social 

status, parents living vicariously through their children, and the parents’ need to see a return on 

their financial investment (Bean et al., 2016; Murata & Cote, 2022).  

In sum, researchers in this body of literature found that youth athletes believed these 

parental behaviors were pressuring, which led to lower levels of sport enjoyment (Bean et al., 

2016; Witt, 2018). Participants who perceived less parental pressure were less likely to engage in 

aggressive behavior on the ice and were more gracious to opponents (Bean et al., 2016). They 

also noted that players preferred their parents not to provide technical or instructional advice 

from the stands during games as it confused the children with too much information (Bean et al., 

2016; Todd & Edwards, 2021). The studies also found that parental support and encouragement 

of violence and aggressive play is concerning as parental approval of aggression is linked to the 

acceptance of aggression on the ice. The researchers explained that their findings may not be 

generalized to all Canadian minor hockey organizations, but their research offers insight into the 

culture across the country. This project aims to determine if findings discussed in the literature 

from across Canada can be applied to the experiences of youth hockey players in the CBRM.  

Conclusion 

 

As indicated by the literature review, parents influence their children’s adoption and 

enjoyment of sports. They are the ones who introduce their children to sport, fund sport 

activities, and bring them to the rinks, fields, and courts where the sport activities take place. The 
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research shows that parental behavior impacts how much children enjoy sport activities. The 

research also demonstrates that increased negative parental involvement can lead to increased 

pressure and anxiety on children, diminishing their enjoyment of the sport. If children do not 

enjoy sports or feel negatively impacted and criticized, they are more likely to drop out when 

they get to an age where they can make their own decisions. News reports have indicated 

increasing levels of negative parental behavior within minor hockey across Canada, witnessed by 

coaches, referees and sport administrators. In some cases, police were called to the rink (Huncar, 

2017). If children are not enjoying the sport, they will be less likely to continue to engage in it 

for the long term. 

Purpose and Research Question 

 

Hockey has been considered an integral part of Canadian culture for over 100 years. 

According to Hockey Canada, the national governing body for ice hockey in Canada, in the 

2019-20 hockey season, 607,951 youth between the ages of 4 and 18 played organized hockey in 

Canada. Nova Scotia’s provincial governing body for hockey, Hockey Nova Scotia, reports that 

15,751 players played in more than 30 associations across the province during the 2020-21 

season (Hockey Nova Scotia, 2022). The focus of this research project is minor hockey, which 

Hockey Nova Scotia defines as amateur hockey played below the junior level of 19 years old. In 

Canada, Hockey Canada has established age levels within minor hockey which groups players of 

similar ages together for team play. Those age levels are: Under 6, Under 9, Under 11, Under 13, 

Under 15 and Under 18. The names of the different levels of minor hockey play changed in 

November 2018. Noting this change is relevant as participants in this study played when the 

levels of hockey were called Novice (Under 6), Atom (Under 10), Peewee (Under 12), Bantam 
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(Under 15) and Midget (Under 18). Hockey Canada made the name changes to be more inclusive 

and to give better guidance to parents registering their children. 

Children and youth are assigned a level of hockey based on the age they are on December 

31 of the year in which they register. Minor hockey also includes recreational (house league) and 

representative (rep) levels of hockey, the latter being the more competitive levels. Minor hockey 

is administered by local nonprofit minor hockey associations throughout Canada, who often rely 

on volunteers and participant fees to keep their associations operating. The number of teams a 

minor hockey association has depends on registration numbers of youth. For example, County 

Minor Hockey in Coxheath may have four U-13 teams. At the same time, North Sydney Minor 

Hockey may have two U-13 teams.  

Within the CBRM, volunteer organizations across various communities run their 

respective minor hockey programs. Teams are established for recreational and representative 

leagues. Within CBRM, recreational teams play other teams within the CBRM, sometimes 

travelling to play teams located in Strait-Richmond (Port Hawkesbury) or Cape Breton West 

(Baddeck/Cheticamp). Recreational teams may travel to tournaments off island once or twice a 

year. Minor hockey organizations also have representative teams. These teams are considered 

more competitive, and they travel frequently to play representative teams from other minor 

hockey organizations both within Cape Breton and on mainland Nova Scotia. Making a rep team 

is a very competitive event, where players try out for spots on these teams. With house league 

teams, any player who pays the registration fee can play and there are no try-outs for teams. 

Teams are picked by coaches and there are no rules about how team players are allocated. 

Parents often introduce their children to sports, and hockey is no different. Sport 

participation can increase a child’s psychosocial development in a positive way (Sutcliffe et al., 
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2022). As the aforementioned research indicates, much has been written about the influence and 

involvement of parents in the sport programming of their children. Parental involvement includes 

paying for sport programming, fundraising, driving players to games and practices, taking part in 

tournaments, and providing emotional support and direction. The aim of this research study was 

to collect information about the level of parental involvement in minor hockey in the CBRM 

from the perspective of former local minor hockey players. I also collected information on 

parental behavior within minor hockey culture. Specifically, I interviewed former minor hockey 

players who dropped out of minor hockey between the ages of 13 and 18. The research questions 

that guided this study were: (1) how does parental involvement and behavior influence youth 

players’ decisions to drop out of minor hockey? and (2) what types of parental involvement 

influenced youth players’ decisions to drop out of minor hockey? I decided to focus on the 13-to-

18-year-old age range as existent research has found that this age group has the highest 

percentage of dropout rates among minor hockey players in Ontario (Lemez et al., 2014). 

I was drawn to this study topic based on anecdotal information about hockey players 

dropping out of minor hockey in their teen years and from personal interactions among peers 

who played minor hockey as teens. I played minor hockey from ages 6 to 18 as a recreational 

house league player for the Cape Breton County Minor Hockey Association located in Coxheath, 

a community in the CBRM, located west of Sydney. It was not unheard of during my time 

playing hockey for skilled players who played from a very young age to suddenly drop the sport 

in their teen years. Also, as a youth hockey player, I witnessed negative parental behavior on 

many occasions. These experiences shaped my interest in learning more about the relationship 

between negative parental behavior and youth minor hockey dropout rates.  
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This study examined the levels of parental involvement in minor hockey in the CBRM 

and whether parental behaviors impacted minor hockey players’ decision to drop out of the sport. 

A literature review indicated this question had not been addressed within the minor hockey 

community in the CBRM. Thus, this study added to research into the local sports context. The 

audience for this study includes parents, coaches, administrators, players involved in minor 

hockey, and program directors working to create supportive and inclusive minor hockey 

environments. The study’s overall purpose was to capture the lived experiences of individuals 

who dropped out of hockey between the ages of 13 to 18 and the roles parental behavior and 

involvement had in their decision to drop out. The results may assist those making decisions for 

minor hockey organizations to have a clear picture of the impact of parental involvement and 

behavior on teen players’ decisions to drop out of hockey. Hockey administrators are encouraged 

to use the results of this study when drafting and implementing codes of conduct for parents of 

minor hockey players to improve player experiences. 

Methodology and Methods 

 

I used a qualitative case study methodology in this project. Case study research is one of 

the principal means by which inquiry is conducted in social sciences (Thomas, 2011). Case 

studies provide detailed investigation of a specific subject and an understanding of complex 

social phenomena and real-life events (Ebneyamini et al., 2018). In this case study, local 

knowledge was collected from former minor hockey players in the CBRM. This knowledge is 

descriptive and illustrative in nature as it discusses events and the experiences of the players. I 

adopted a retrospective case study in which I collected data related to past experiences of minor 

hockey players. Retrospective case studies are relatively inexpensive, quick and can be done 
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remotely. However, this type of case study has the disadvantage of being subject to recall bias as 

people may have selective memories of their experiences (Sedgewick, 2014). 

I conducted qualitative, semi-structured interviews with former CBRM minor hockey 

players. A semi-structured interview format allows some structured questions to keep the 

interview on track while allowing flexibility for the participant to take the discussion in 

directions that are personally meaningful. Benefits of a semi-structured interview process include 

the collection of reliable data and the flexibility to ask follow-up questions. Participants can be 

asked to clarify, elaborate, or rephrase their answers if necessary. In this study, I interviewed 

participants one-on-one, either in-person or by using Zoom, an electronic web conferencing 

software system. I developed a list of questions beforehand to collect specific information from 

participants. Examples of the specific information collected include questions about their own 

minor hockey experiences and descriptions of their parents' involvement and behaviour during 

their minor hockey careers. However, there was room for discussion beyond the questions, 

depending on the participant’s answers. I recruited four participants who played minor hockey in 

the CBRM and dropped out between the 13 and 18 years of age. They were asked questions 

about their experiences in minor hockey and interactions with parents, coaches, peers, and other 

adults. I also asked participants about the reasons they dropped out of minor hockey in their teen 

years.  

Qualitative interviews are a common qualitative research approach, in part, because this 

method enables researchers to build trusting relationships with study participants, thereby 

making participants feel welcomed and comfortable. Another advantage of one-on-one 

interviews is that it is easier to create a safe space for the participants and to prevent criticism 

and forms of embarrassment that may occur if other methods, like a focus group, are used. 
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Participants may not be as open or forthcoming with their experiences if others are present at the 

same time. Also, one-on-one interviews settings allow for the sharing of significant amounts of 

information. The interviews for this study took between 45 minutes to one and a half hours. With 

each participant’s consent, I recorded each interview using built in audio recording technology 

on my laptop for video interviews and using built in recording technology on my smartphone for 

face-to-face interviews. As I completed each interview, I listened to the audio recording, and 

transcribed each interview. 

The focus of this study involves adults (over the age of 18) who played minor hockey 

within the CBRM in the last ten years and who dropped out of minor hockey between the ages of 

13 and 18. Minor hockey organizations within the CBRM include Glace Bay Minor Hockey, 

Cape Breton County Minor Hockey, Sydney Minor Hockey, North Sydney Minor Hockey, New 

Waterford Minor Hockey, and the Cape Breton Blizzard. These teams are managed separately by 

various minor hockey organizations but compete against each other regularly. As the region has 

fewer representative teams than house teams, rep teams are more likely to travel outside the 

CBRM to play other teams at the same level. For example, some years, there may have been only 

two Bantam Triple A teams within the CBRM. Those two teams would be grouped into a larger 

league of Bantam Triple A teams throughout Nova Scotia. Also, Blizzards hockey is a team for 

girls up to age 18. As there are fewer girls teams, the Blizzards also travel outside CBRM to 

compete in girls leagues. Age 18 is the last year that a player is eligible to play minor hockey as 

long as they turn 18 before December 31 of that year.  

I utilized a reflexive journaling method throughout the research process as a way to keep 

track of details of what I did during the analysis of the data. This process assisted me in 

identifying my own biases in research and allowed me the opportunity to examine those biases 
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within the framework of the research I was completing. As a former minor hockey player, I used 

this process to ensure my own experiences, values and biases were not impacting the collection 

of the data and how I was interpreting the data by allowing opportunities for self-reflection. 

Personal Biography 

 

I have engaged in my share of sports during my lifetime growing up in CBRM. I started 

playing minor hockey at age eight with the Cape Breton County Minor Hockey Association. I 

played recreational (house) league hockey for my entire minor hockey career, while some of my 

friends went on to play rep hockey, the more elite levels of the sport. We played the other minor 

hockey organizations within the CBRM, which included Glace Bay, North Sydney, Sydney, New 

Waterford and sometimes we travelled to Strait-Richmond (Port Hawkesbury). In my own 

experience, I witnessed parents in various rinks yelling negative comments to players and 

officials, encouraging aggressive behavior, engaging in racist taunts, and parents swarming 

parents and players of opposing teams. At the same time, some parents worked hard to raise 

money, drive players to games and generally support their players. As I entered my teen years, I 

began to witness some of the elite players choosing to play house league hockey, citing that they 

have more fun at that level. I also noticed that other players left the sport altogether. As an 

athlete, it was challenging at times to hear the negative comments from parents directed towards 

myself and my friends. It was also stressful to witness negative behavior towards my father, who 

was a minor hockey coach, from other parents who did not realize the challenges of coaching the 

team. People targeted my family with negative comments and complaints when they felt their 

player did not receive sufficient ice time. Every week there was a different story about how 

someone’s parents behaved negatively at the rink. Parents on opposing teams were frequently 

verbally abusive to players and parents. 
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As a Sport and Physical Activity Leadership (SPAL) student, and as I was preparing a 

topic for my thesis, I reflected on why these better players began to drop out of minor hockey. I 

knew players who were embarrassed by their parents’ behavior at the rink. I knew players whose 

parents were banned from rinks and where police complaints were made. I also knew players 

whose parents were overly critical of them in front of their friends and teammates. With this 

knowledge, I set out to explore what impacts parental behavior (positive or negative) had on the 

lived experiences of minor hockey players, specifically related to their reasons for dropping out 

of the sport. This focus led to my research on the impact of parental behavior on children in sport 

as I wanted to discover some answers to those questions. 

Data Collection 

 

After receiving ethics approval from the Cape Breton University (CBU) Research Ethics 

Board, I engaged in a social media campaign to recruit volunteers for this study. I developed a 

recruitment poster to share on social media and through the SPAL email list. I used my own 

personal social media profiles to share my recruitment poster. The platforms I used included 

Instagram, Twitter, Facebook, and Snap Chat. Other people, like friends and family, also shared 

the recruitment poster on their own social media channels. I also used the CBU SPAL mail list to 

recruit volunteers. The mailing list moderator agreed to send my recruitment poster to all 

students registered in the SPAL program at CBU. The recruitment poster included my contact 

information and asked prospective study participants to contact me directly if they were 

interested in participating in the study. About ten individuals reached out to me to enquire about 

the study. I answered any questions they had and helped them decide if they fit the criteria for 

the study. One individual was 16 years old and too young. However, I followed up and thanked 

them for their interest. Of the remaining nine individuals, only four continued to engage with me, 
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after the initial contact and each of those four individuals agreed to complete the interview with 

me.  

I developed an interview guide before the interviews which was informed by the key 

concepts from the relevant scholarly literature. The questions were open-ended in nature, with 

sub-questions enabling me to examine the phenomenon of interest in greater detail. Using open-

ended questions allows the participants to provide more information about their lived 

experiences in their own words. These types of questions give participants an opportunity to 

discuss their emotions in more detail. Using open-ended questions is well suited for collecting 

qualitative information about participants’ lived experiences, why they behaved the way they did 

and their feelings around their experiences (Calcagni, 2008). The interview guide was structured 

in a way to first develop rapport with the participants by getting them to talk about themselves. 

This also helped me as the interviewer become familiar with the participants. The next questions 

asked about participants’ specific experiences within minor hockey, particularly with their own 

parents, and parents from other teams. Questions asked included descriptions of parent 

involvement in their minor hockey career, behavior of parents before, during and after games, 

and experiences with parents from the opposing hockey teams. Participants were asked 

specifically about their decisions to drop out of minor hockey and whether their parents had any 

impact on their decision. 

When prospective participants reached out to me, I advised them that I was specifically 

seeking adult-aged former minor hockey players who dropped out of one of the CBRM minor 

hockey organizations between the ages of 13 and 18. Each of the remaining four participants fit 

these inclusion criteria. Once the participants agreed to participate in my study, I sent a copy of 

the consent form via email so they could review it prior to signing it. I was available to answer 
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any questions or concerns they had about the consent form leading up to the interview. Once the 

consent form was signed and returned to me, I discussed with the participants their availability 

and we decided on a date, time, and location to conduct the interview. The interviews were done 

individually. Two interviews were done in person, one in the CBRM and one in Halifax. The 

other two interviews were done using Zoom. I recorded the interviews using either built in 

recording software on my laptop or my personal cell phone. I used the audio files to transcribe 

the interviews into Microsoft Word documents, one for each interview. Each of the interview 

participants chose a pseudonym to protect their privacy. 

Participant Summary 

 

The four participants in this study identified as men and were between the ages of 20 and 

25. They also played minor hockey for minor hockey associations within the CBRM. Two 

individuals, Cory, and Reggie, played for only one organization each. Cory played for Cape 

Breton County Minor Hockey and Reggie played for New Waterford Minor Hockey. Iain and 

Wayne played for both Sydney Minor Hockey and New Waterford Minor Hockey. The reason 

for this situation is that in the mid to late 2010’s, both Sydney and New Waterford faced 

declining enrolment numbers in their respective minor hockey association and decided to 

combine their association so that there would be sufficient numbers to establish a team at the 

different levels of minor hockey. As a result, a Bantam aged player who played with Sydney now 

had to register with New Waterford Minor Hockey if they wished to continue to play. Both study 

participants who played for both New Waterford and Sydney were impacted by this decision 

while they were in their teen years. All participants are either enrolled in post-secondary 

education or have completed their first degree and are working. One individual, Iain, excelled as 

a football player as a teenager and continued to play varsity football at the university level. One 
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individual with whom I communicated many times is a woman. She had agreed to be 

interviewed and signed the consent form, but her schedule made it impossible to schedule an 

interview at a time that was convenient for her. Her input would have provided some insight into 

how gender shaped reasons behind dropping out of minor hockey.  

Please see Table One: Participant demographics for a summary of the relevant 

demographic information for each participant. 

Table One: Participant Demographics 

Participant Age Gender Minor Hockey Association  

Iain 22 Male Sydney Minor Hockey and 
New Waterford Minor Hockey 

Cory 23 Male Cape Breton County Minor 
Hockey  

Reggie 20 Male New Waterford Minor Hockey 

Wayne 25 Male Sydney Minor Hockey and 
New Waterford Minor Hockey 

 

Data Analysis 

 

Collected data was analyzed using Braun and Clarke’s (2019) reflexive thematic analysis 

approach. Thematic analysis allows for flexibility in interpreting the data and enables researchers 

to manage large data sets by sorting them into broad themes. Thematic analysis is subjective and 
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relies on the researcher’s judgement. Braun and Clarke (2019) write that qualitative research is 

about meaning making and that qualitative data analysis involves interpreting lived experiences 

and creating stories from the data. The authors also write that thematic analysis allows for 

flexibility. Reflexive thematic analysis procedures reflect the values of a qualitative paradigm, 

centering the researcher’s subjectivity, creating an organic and recursive coding processes, and 

allowing deep reflection on, and engagement with, data (Braun & Clarke, 2019). Within this 

approach, the researcher reviews the data and follows several iterative steps cumulating in 

identifying and naming themes.  

Braun and Clarke (2019) described six steps to carry out a thematic analysis. The six 

steps are guidelines and not to be used to create inflexible rules when analyzing data. The first 

step involves the researcher familiarizing themselves with the data, transcribing the interviews 

and reading and re-reading the transcripts and re-listening to the recordings. The researcher’s 

goal at step one is to develop a comprehensive understanding of the data which provides the 

foundation for subsequent analysis. Step two involves the identification of preliminary codes, 

which are the features of the data that appear meaningful and interesting. Codes are more 

numerous and specific than themes but provide the researcher with the context of the 

conversations which allows for the development of themes. The third step of thematic analysis 

involves searching for themes. Relevant data is sorted according to overarching themes. The 

researcher makes connections between codes, subthemes, and themes. In this step, the researcher 

questions whether to combine, refine, separate, or discard themes. While there should be clear 

and identifiable distinctions between themes, data should be also grouped in a meaningful 

manner. Step four involves defining and naming themes. Themes should be defined clearly and 

concisely. The final step involves creating the report by transforming the analysis into examples 
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related to the themes, research questions and scholarly literature. The report conveys the results 

of the analysis in a way that supports the merit and validity of the research and provides 

empirical evidence that addresses the research question. 

By applying the guidelines established by Braun and Clarke (2019), I began the process 

by transcribing the interviews. My process involved listening to the interviews two times before 

starting the transcription phase to become familiar with the way the interviewers speak and 

become comfortable with the language they used. By taking this step, I am using my strengths as 

a person who learns by listening, rather than trying to capture their words without having the full, 

rich contexts of the interviews in my mind. I completed one transcript at a time, so I did not 

confuse participants with each other. Transcription was challenging and time consuming, but it 

allowed me to examine the participants’ words in such a way that I felt I developed a strong 

understanding of the data before moving into the next step.  

The study materials were analyzed thematically using the ATLAS.ti qualitative data 

analysis software. I reviewed the material several times, reworking and rewording the initial 

codes. Preliminary codes began to develop, like ‘positive peer interaction’ and ‘negative parental 

interaction.’ These preliminary codes were examined and re-examined by reviewing the codes 

while reflecting on the relevant scholarly literature and research. Data was deconstructed and 

reconstructed into meaningful units of analysis. I began to make connections between codes and 

questioned whether to combine, refine, discard or separate themes. Some themes were combined 

with others. For example, ‘negative parent interaction, other parents’ and ‘negative interaction, 

other teams’ were combined to ‘players’ interactions with other adults.’ As the data became 

more meaningful, clear, and identifiable, distinctions became more apparent between themes. 

Next, I identified, refined, and named the themes in a meaningful way by drawing connections to 
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the research questions, and scholarly literature. Within each theme, some codes could be 

combined with others to make a meaningful sub-theme. I had initially coded parts of the data as 

coach interaction, and positive coach interaction. These two codes were combined into one and 

connected to the theme of players’ interactions with other adults.  

Results 

 

After analyzing the study material, I developed three themes: (1) players’ discontentment, 

(2) players’ interactions with their own parents, and (3) players’ interactions with other adults. 

Although each theme examines a particular kind of experience from the study participants, there 

are intersections across the themes due to the complexities of the interactions experienced by the 

study participants. Participant voices are utilized in developing and representing the results 

through incorporating verbatim quotations to respect and preserve the authenticity of the 

participants’ voices. I also included entries from my reflexive as examples of my interpretations 

of the interview. 

Players’ Discontentment 

 

Each study participant indicated their feelings towards playing minor hockey began to 

change as they entered their teen years. They began to express dissatisfaction and discontentment 

with their experiences. From the information in the study, the main reasons for these feelings of 

discontentment were: (1) developing other interests outside of minor hockey, (2) having friends 

who no longer play hockey or developing new friendships outside the minor hockey environment 

and (3) frustration with the arbitrary ways teams are selected. The lived experiences of each 

participant support the development of these sub-themes. 
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Other Interests 

 

In Cory and Iain’s situation, they became involved in other activities. Iain began playing 

football and realized he had a natural ability for the sport. Iain referenced that when he was 

younger, there was no minor football league in the CBRM, and he was encouraged to play 

hockey by his parents as they felt this was the only option for winter sports. In Cory’s case, he 

became involved in skateboarding with friends who did not play hockey. He spoke about being 

burnt out with hockey and was enjoying other activities: 

It was like getting really into skateboarding at the time. I was like a full year after 

my dad moved away. So he’s like in Ontario at that time and like, I’m actually 

like, I’m burnt out on hockey, like, just been playing my whole life and that was 

really it. 

Cory connected feelings about being burnt out from playing hockey to the enjoyment he received 

by engaging in new activities and making new friends away from the rink. 

Friends No Longer Play 

 

Two participants, Reggie and Wayne, discussed how their friend group changed as they 

got older. In Wayne’s case, he changed schools to attend the International Baccalaureate (IB) 

program, leaving behind his hockey friend group at his old high school. He stated that no one in 

his IB class played hockey and it discouraged him from playing as he rather be with his new 

friends. He began to develop other interests outside of hockey: 

I think going into high school there is just other things I’d rather be doing. My 

friend group at that time didn’t really play hockey. I would have been the only 
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person in my class that played hockey at that point...(I’d) rather be ripping 

around, shooting the drag. 

Reggie also spoke about meeting new people in high school who did not play hockey. He 

discovered some good friends among students who did not play hockey and enjoyed spending 

time with them rather than the friends he made in hockey. He also said some of his hockey 

friends changed schools and leagues and he would not play with them in the same leagues if he 

had continued in hockey. 

How Teams are Picked 

 

Another source of dissatisfaction and discontent among the study participants was how 

teams were selected. Two participants indicated they did not make a particular team because 

other players were more connected either to coaching staff or the minor hockey organization. 

Iain related an experience where he was not the favored goalie to be picked in New Waterford 

Minor Hockey because he had come from Sydney. He felt it did not have anything to do with his 

skill level. He felt the other goalie made the team because he was from New Waterford and his 

father was one of the coaches on the team: 

So I was kind of the outcast of the bunch and the other goalie happened to be the 

coach’s son. There was obviously a bias there and it was a very tough experience. 

Reggie also highlighted some arbitrary ways coaches selected players for teams. In one instance, 

he stated that the coach did not care how skilled a player was. He discussed how the coaches 

were parents of other players and they chose their own children for the team.  Some teams would 

have eight coaches so that those eight players would make that team. 
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Reggie also stated some of the ways teams were picked made no sense to him or his 

friends:  

I think about one where there was a team that I thought I definitely could have 

made and definitely thought I was good enough to make. But I was talking to 

some guys and they were talking about this coach and the way he picks the team 

is just whose mom’s hotter. 

Reggie stated this sort of arbitrary rule is funny but at the same time, it impacts players’ self-

confidence. He said people in the community asked him why he did not make that team and had 

no answer. He said it impacted his enjoyment of the game. 

Players’ Interaction with Own Parents 

 

According to scholarly literature, parents are frequently the reason children are 

introduced to sports (Coutinho et al., 2021; Dorsch et al., 2021; Harwood et al., 2019). Numerous 

studies also indicate that parents have substantial influence on children’s long-term participation 

in sports (Dorsch et al., 2021; Knight & Holt et al., 2014). The study participants echoed the 

literature as they each indicated that their parents introduced them to minor hockey. For three 

participants, their father was the parent who brought them to the sport and one participant (Iain) 

advised that his mother introduced him to hockey. Iain also stated that the hockey culture in 

Canada and within the CBRM is strong, and children may not be exposed to other sports like 

basketball or football until they are older. Iain also stated that because of this culture, parents 

have an elevated level of emotion and attachment to the game: 

So people have, you know, a heavy level of emotions towards the sport their 

parents played at. They all have their favorite teams and they don’t like certain 
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teams and they all had, you know, certain levels of hockey that hit and 

accomplishments they hit that they want their kids to hit. You know, it’s not like 

that with other sports.  

These words capture what the literature describes as parental beliefs, expectations, and attitudes 

towards their children’s sport activities (Amiot & Skerj, 2021; Dorsch et al., 2021; Sutcliffe et 

al., 2022; Sutcliffe et al., 2020). Parents’ own past experiences, level of sport knowledge, and 

goals and expectations have been found to shape the way in which parents approach their child’s 

sport participation (Amiot & Skerj, 2021; Dorsch et al., 2019; Dorsch et al., 2021). An 

examination of the data indicated that participants’ own parents’ involvement and experiences 

can be categorized into two separate sub-themes: (1) parental expectations and (2) parental 

behavior.  

Parental Expectations 

 

Study participants discussed the expectations that their parents had for them as minor 

hockey players. One player, Iain, expressed that his parents were always supportive, and did not 

have any expectations that he would have a career in hockey. However, the experiences of the 

other study participants were explicitly different. Cory referenced multiple instances in which his 

father had extremely elevated expectations for him in his minor hockey career. He discussed how 

his father continued to think he could play a high level of hockey even during the years after 

minor hockey ended. Cory believed his father wanted him to do more than he did with his minor 

hockey career, even if it was not what Cory himself wanted:  

Like my dad was good at hockey when he was a kid. He brought that on to me. 

And then, he wanted me to do the same thing he wanted. And like, it sucks to see 
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that. He always thought like up to literally last year that I could play ...junior 

hockey. 

Reggie discussed how his father played hockey when he was younger, and he felt that his own 

expectations were at odds with his father’s expectations. He discussed how his father signed him 

up for extra skill development camps for skating and shooting that he did not want to attend. He 

also stated that his father signed him up for rep try-outs every year, even when he expressed that 

he did not want to play rep hockey. Reggie stated how this made it less fun for him as a player: 

He definitely wanted me to be better, I’ve always felt that throughout minor 

hockey he wanted me to be better than I was. And I just wasn’t.  

Parental Behaviors 

 

The role of parents in their children’s sport activities is multifaceted and complex. 

Parents’ own attitudes and expectations cause them to behave in ways that are detrimental to 

their children. These occurrences of negative behavior created an environment where their 

children received less enjoyment from minor hockey. Reggie discussed how his father expected 

him to practice during any free time he had. Initially, his father would encourage him to go 

outside and practice making shots. However, Reggie explained that as he developed interests 

outside hockey, his father’s behavior became more negative, and he engaged in negative 

behaviors towards Reggie: 

He would say go outside right now and take 50 pucks on the net. And then if I 

wouldn’t, he would belittle me, especially in front of other family members at 

like, Christmas dinner. We used to have like supper out at one of our family 

members once a month and like in front of my uncles and aunts, he’s like oh yeah, 
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he doesn’t do anything. He just sits on the couch and plays video games and stuff 

like that. When he would come in and belittle me, I was like, I’m not going to go 

anymore, because he’s making fun of me. 

Reggie also discussed how his father would spend time after every game dissecting any mistakes 

he felt Reggie made on the ice. He also stated how this made him feel badly about himself and 

his skills as a player. Reggie spoke about how this type of behavior from his father led to his 

decision to drop out of minor hockey. He stated it was not a difficult decision to make, however, 

it was difficult to tell his father what his decision was: 

I remember the exact day. And I remember thinking, I really don’t want to do this. 

And I remember I couldn’t say it to him. I couldn’t get the words out....But it was 

definitely really hard for me to say I want to quit because I definitely felt as if he 

wanted me to play. So it definitely was hard for me to quit. 

Reggie indicated he was concerned about his father’s reaction, and he did not want to disappoint 

him by dropping out of hockey. Reggie stated that his father was disappointed when Reggie 

dropped out. However, he stated that his father began to become more involved in his younger 

brother’s minor hockey experiences.  

During the interview, Cory frequently referenced his father’s behavior when he played 

minor hockey. He also indicated that his father’s behavior negatively impacted his enjoyment of 

minor hockey and his mental health: 

I was like just so angry. I really didn’t know my emotions. Like I didn’t know all 

this trauma that like, built up over the years of having like a shitty dad in hockey. 
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Cory stated making friends, travelling to tournaments, and hanging out were the best parts of 

hockey for him. He also mentioned that he was a very skilled player and enjoyed scoring goals. 

But he has many negative memories of experiences with his father. He indicated his father 

coached him for many years in minor hockey, starting in the Atom division up until he quit 

hockey at the Midget level. Cory reflected that his experiences of having his father as coach were 

difficult:  

Like my dad was like he was coach first over parent. So like if I was sick, like, he 

would make me stand over like a pot of boiling water so I could sweat out all the 

shitty bacteria out of my immune system or whatever so I can go up and play like 

a Peewee house hockey game....so definitely having like a parent as coach was 

pretty shitty. 

He also recalls a time when he was being tripped and checked by players on his own team and 

his father, as coach, refused to do anything to the other players. Cory said his father yelled at him 

to keep playing, even though he was hurt. Cory indicated that to get back at his father, he 

engaged in behavior that got him kicked out of the game by the referees. Cory also discussed his 

feelings when his father moved to Ontario, and he realized he was tired of playing hockey.  

I was pissed off. I was tired of doing that shit and felt like I’ve been doing that for 

like 13, 14 years. I don’t know, just like, a long time. It was like, such a waste of 

time and I hated being there. 

Cory also recalls the different reactions from his mother and father when he dropped out of 

hockey. He indicated his father was angry when he dropped out of hockey, but his mother was 

very supportive.  
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I told my mom I was like, I want to not play hockey this year. And she was like 

cool, and that was it like she was very supportive of that, like no questions, but 

just like that, fine by me. 

Cory’s experiences reflect the discussions in the scholarly literature where children report 

experiencing elevated levels of stress due to parental pressure (Mastrorilli & Greco, 2020; Witt, 

2018). He used language like burnt out and trauma when he was reflecting on his time in minor 

hockey.  

Players’ Interactions with Other Adults 

 

A final theme that emerged from the data included the participants’ interactions with 

other adults around the rink. As the literature stated, excessive parental involvement in children's 

sporting events creates an environment of aggression and abuse (Bean et al., 2016). Sub-themes 

in this section include players’ interactions with coaches, teammates’ parents, and parents from 

opposing teams.  

Coaches 

 

Study participants spoke positively about their interactions with coaching staff over the 

years. Cory and Iain both stated that they had positive interactions with coaches and team 

managers. Cory noted that that coaches he had that were not his father were the best coaches and 

he spoke very highly of his experiences with them, compared to his father. Iain summarized the 

coaching experiences of all participants: 

There was always a very nice coaching staff. (They) were always amazing. They 

were good to look up to. They were good to take advice from. They acted 

accordingly and like role models. 
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In Wayne’s experience, when he dropped out of hockey, one of his previous coaches encouraged 

him to try out for a rep team. He stated that his interactions with this coach were always positive, 

and it felt good that his coach thought well of him and his skills.  

None of the study participants stated that their parents interfered with their coaches’ plans 

and direction. One of the themes from the literature, from interviews with coaches, indicated that 

parental involvement in coaching decisions was becoming a problem in minor hockey (Dorsch et 

al., 2019; Jeffrey-Tosoni et al., 2015). However, the data from this study did not support this 

finding in this study. The reason for this finding may be due to the small number of participants 

in this study. 

Teammates’ Parents 

 

Hockey parents are well known for having strong opinions about their children’s minor 

hockey experiences. Reggie discussed how social media has increased parental involvement with 

teammates’ parents. Parents use social media to complain about coaching staff, and other players 

and parents on their own children’s teams. Wayne discussed how some parents would complain 

about how much ice time their player would get when the coach was making decisions based on 

what was best for the team. In his experience, parents were more abusive to other parents from 

the same team. Other negative interactions with teammates’ parents occur when money is 

involved. Wayne discussed how some parents refused to fundraise for the team yet expected 

their players to reap the benefits of fundraising. 

 It was more so the parents on my own team being abusive to other parents on my 

team.  
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Study participants also noted that they were targeted by teammates’ parents during 

games. Both Wayne and Iain discussed incidents where parents from their own team were 

yelling at them from the stands, encouraging them to engage in aggressive behavior against the 

other team. Iain mentioned an incident where the parents of the other team started to argue with 

the parents on his team, leading the parents on his team to yell at him and his teammates to 

engage in fights or other aggressive behavior against the other teams’ players.  

And now they’re screaming in the crowd and then your parents are arguing with 

them because they’re screaming at you on the ice and it’s just a mess....They just 

want to fight the kid that’s hit their kid on the ice. It’s a very weird dynamic. 

Parents from Other Teams 

 

A study by Bean et al., (2016) indicated that parents demonstrating physical and verbal 

abuse towards other parents and youth hockey players was common. Iain said parents take the 

game personally in the CBRM, which causes negative interactions inside and outside the rinks. 

In one particular instance, Iain discusses how, after a particularly challenging game between 

Sydney Minor Hockey and Glace Bay Minor Hockey, the Glace Bay parents waited in the 

parking lot for the Sydney parents so they could engage in aggressive behavior.  

A situation that was started on the ice in Glace Bay that led us to the parking lot 

of Glace Bay after the game where Glace Bay was starting issues with us on the 

ice and leaving the rink. We were antagonized in the parking by not only the team 

but their parents and it led to a whole on brawl in the parking lot between Sydney 

(Minor Hockey) and Glace Bay (Minor Hockey). And not only as the players, but 

their parents.  
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Wayne also noted memories of negative behavior by other teams’ parents. 

I do have those negative experiences where parents were like kind of abusive to 

other parents because of very irrational thought processes. 

These experiences support the literature indicating increasing levels of violence and aggression 

in minor hockey and increasing parental approval of this violence and aggression (Todd & 

Edwards, 2021). 

Discussion and Conclusion 

 

The study results examine various experiences of former minor hockey players who 

played within the CBRM. The scholarly literature provided an appropriate foundation for the 

examination of parental behavior and influences on minor hockey players and how this behavior 

has impacted minor hockey players. Methodologically, I used a qualitative case study research 

design, involving semi-structured interviews with four participants, to explore the lived 

experiences of youth in minor hockey and parental involvement and its impacts on participants’ 

decision to drop out of minor hockey. By using a qualitative, one on one interview setting, 

participants were given an opportunity to discuss and reflect on their own experiences with their 

parents and other adults involved in minor hockey. The questions in the interview guide were 

developed by reflecting on the literature reviewed as a way to frame the discussion about each 

participant’s minor hockey experiences. The questions allowed for discussion about the impacts 

of parental behavior and influence on participants’ enjoyment of minor hockey and whether this 

impact influenced their decisions to drop out.  Data was analyzed using a reflective thematic 

analysis method (Braun & Clarke, 2019), by coding relevant data and organizing the data into 

themes. Once analyzed, the themes were contrasted and compared to current literature.  
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The idea for this research project came from personal experience as a minor hockey 

player and from witnessing negative parental involvement during the years I played minor 

hockey. I had heard anecdotally of minor hockey players being angered by their parents’ 

behavior and thought that this topic would be an interesting one to research. Following a review 

of the relevant scholarly literature, I found that research on children and youth in sport is 

expanding to include studies on how children’s participation in sports impacts the attitudes and 

behavior of parents and examines the reasons why parents behave the way they do. These studies 

connected to my interest in sport and recreation and spoke to my experiences as a former minor 

hockey player. 

This research project could add to the relevant scholarly literature by offering insights 

about analyzing the experiences of minor hockey players in the Unama’ki Cape Breton area. It is 

an opportunity to see if the experiences in CBRM are similar to experiences of minor hockey 

players in other parts of Canada. The information from this study could help minor hockey 

administrators develop and implement programming for hockey parents grounded in evidence 

from the lived experiences of minor hockey participants. By integrating the findings into their 

current curriculum on fair play and bullying and by emphasizing the impacts of negative parental 

involvement on players’ enjoyment of the sport, Hockey Canada may have greater impact in 

getting parents to engage in more positive and supportive behaviors for their minor hockey 

players. Local minor hockey organizations may also utilize the study findings to develop their 

own anti-bullying programs for parents, using the information in the study to connect parents’ 

behavior to their own child’s happiness and success.   

Upon completion of this research, an important next step is to share the finding with 

minor hockey stakeholders. These groups include minor hockey parents, coaches, and minor 
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hockey administrators. One means of sharing this information is to connect with Hockey Nova 

Scotia and their Respect in Sport program, which offers online learning modules for parents, and 

sport activity leaders. There may be opportunities to have conversations where I share study 

findings with key local and provincial hockey stakeholders. If parents heard how their behavior 

impacts their children’s enjoyment of the sport, it may create a positive change in their behavior. 

Enrollment numbers for minor hockey are declining across Canada. These research findings 

would be an opportunity to provide insight to minor hockey organizations as to the reasons 

players drop out. Reaching out to local minor hockey executives to discuss the findings and 

impacts on players might help them in their development of their anti-harassment and respect in 

hockey programs. Frequently, programming and training on respect and anti-harassment is 

theoretical and not connected to the realities the players face on the ice every time they lace up 

their skates. Connecting the anti-harassment policies and programming to the real, lived 

experiences of minor hockey players has value for minor hockey organizations to build 

understanding of why players drop out. 

This study lays the groundwork for future students to expand on the findings. Topics of 

future study could include comparing the experiences of girls and women in minor hockey to the 

experiences of boys and men in minor hockey. Girls’ hockey has become popular in the CBRM 

with its own dedicated league. Future research may benefit from exploring if there are 

differences in parental involvement whether the players are girls or boys and whether this 

behavior impacts the reasons players drop out. Another topic for future research includes 

examining the differing influences of male parents and female parents. Hockey has long been 

considered an overwhelmingly masculine domain. The current study participants spoke of their 

mothers as being supportive of any decision they made or indifferent to their sport experiences. 



  51 

 

   

 

This contrasted with the participants’ experiences with their fathers and his role in their minor 

hockey careers.  However, it was not the scope of this research project to explore that topic 

further. Future research on this topic could explore not only differences in male parental 

involvement from female parental involvement but also branch out to study experiences of minor 

hockey participants who do not have the traditional family structure of a mother and a father. 

This experience has allowed me to develop stronger critical thinking skills and has given 

me experience in sifting through data to make sense of it in a meaningful way. I have become 

more confident in my abilities to work with data and coding software. I have also noted that I 

need to develop better interviewing skills and the ability to probe deeper when participants are 

answering questions. I believe that my data gathering would have benefited from more probing 

and deeper questioning of some of the study participants. As I reviewed the transcripts, I noted 

some areas where I would have liked to probe more deeply into participants response to a 

question I asked. 

Engaging in this research project broadened my understanding of sports’ role in society 

in general and hockey’s role in shaping Canadian identity. As a former player, I was immersed 

into the culture of minor hockey and did not understand the impact of some of the incidents I was 

witnessing. The behavior of parents who act out has become normalized and accepted, but 

players expressed frustration and dissatisfaction with this behavior. As a SPAL student, this 

experience has added to the academic courses I have taken over the last four years by connecting 

lived experiences of sport participants to the larger environment of minor hockey. This is 

valuable in furthering my understanding of the circumstances that some sport participants may 

be living with as they continue to participate in sports. 
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Appendix A: CBU Research Ethics Board Application 

 

CBU Research Ethics Board: Application Form 

For up to date instructions please visit the CBU REB website for REB submission guidelines. 

  

For questions about the REB process, please contact Jared Walters, Research Administration 

Officer, Facilitation and Outreach at ethics@cbu.ca or (902) 563 – 3196. 

  

INSTRUCTIONS ON SUBMITTING AN REB PROTOCOL APPLICATION 

1. Complete the research ethics application below. Read the form carefully. 

2. Include all relevant forms such as interview guides, informed consent forms, recruitment 

material, etc. 

3. Submit this form and all relevant attachments by emailing ethics@cbu.ca. 

 

For Student Applications 

▪ Student researchers are required to complete the TCPS 2 Tutorial and submit proof of 

completion as part of their application. 

▪ Students are required to have their application reviewed and approved by their 

supervisor. The supervisor and student’s signature must be submitted as part of the 

application. 

▪ Information on the above documents can be found here. 

REB Review Process 

▪ You should receive a confirmation email within one week of submission. 

If you have any concerns about the REB process you can contact one of the Board Co-Chairs, 

Andrew Molloy (Andrew_Molloy@cbu.ca or Bishakha Mazumdar 

(Bishakha_Mazumdar@cbu.ca).  

▪ Contact Jared Walters, CBU REB Administrator, at ethics@cbu.ca if you have any 

general questions about the ethics process at CBU. 

▪ The CBU REB aims to have applications processed and approved in 4 weeks. However, 

during peak times or holidays, there may be longer wait times.  

▪ Applications that are incomplete will take longer to process. 

Annual Reports, Renewals and Amendments 

REB approvals are granted for a period of one (1) year.  Principal researchers of ongoing 

projects are required to submit an annual report for review.  Any change to an approved protocol 

https://www.cbu.ca/research/research-ethics-animal-care/research-ethics-protocol-submissions/
mailto:ethics@cbu.ca
mailto:ethics@cbu.ca
http://tcps2core.ca/welcome
https://www.cbu.ca/research/research-ethics-animal-care/research-ethics-protocol-submissions/
mailto:Andrew_Molloy@cbu.ca
mailto:Bishakha_Mazumdar@cbu.ca
mailto:ethics@cbu.ca
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must be reviewed and approved through the amendment process prior to its implementation. 

Contact ethics@cbu.ca if you would like to make an amendment.  

▪ All research requires a brief report upon completion of the research. Suitable report forms 

are found on our website. 

▪ Brief Annual Reports are required for extended studies. Suitable report forms are 

available on our website.  

▪ Renewal forms for existing protocols can be found here. 

Please indicate that you have read the instructions above and understand that any research 

involving human participants requires approval from the CBU REB prior to the start of 

the research project. 

  

I have read the instructions above and understand that any research 

involving human participants requires approval from the CBU REB 

prior to the start of the research project. 

[ X ] Yes  [  ] No  
  

  

SECTION 1. ADMINISTRATIVE INFORMATION 

Indicate the type 

of project being 

submitted.  
  

[ X ] New  [  ] Resubmission  [ ] Major Amendment    
  

New: Project has not been submitted to the REB previously. 
Resubmitting: Project was previously submitted to the REB but not 

approved. 

Major Amendment: The project is connected to an existing REB protocol 

that has been approved. 
  

Project Title Game misconduct: A qualitative examination of drop out in youth minor 

ice hockey. 
  

Existing Protocol 

Number  

(for 

Resubmissions or 

Major 

Amendments) 

  

1.1 Research Team Information 

Principal Investigator’s 

Name 
Nicholas Caverzan 

Department Experiential Studies in Community and Sport 

Email Cbu17fnb@cbu.ca 

Phone 902-578-4814 

Project Start Date January 16, 2023 

Project End Date April 4, 2023 

mailto:ethics@cbu.ca
https://www.cbu.ca/research/research-ethics-animal-care/research-ethics-protocol-submissions/
https://www.cbu.ca/wp-content/uploads/2019/08/Renewal-Request.pdf
mailto:Cbu17fnb@cbu.ca
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Co-Investigators names, 

affiliations and contact 

information  

  

1.2 Student Submissions 

▪ Please note student applications will not be processed unless the student’s supervisor has 

reviewed and approved the application. 

▪ Students must have supervisors sign the Supervisor Signature for Student Ethics Application 

page and attach this completed form when submitting this application.  

▪ Students are required to have completed the TCPS2 Tutorial before submitting their application 

to the REB. Visit http://tcps2core.ca/welcome 

▪ Save the Completion Certificate and attach it to your application when submitting your form. 

▪ If your supervisor is not primarily associated with Cape Breton University, please list their 

primary institutional affiliation. 

Program Bachelor of Arts, Community Studies 

This project is for: [  ] Course       [ X ] Thesis       [  ] Other 
  

  

Name of Supervisor Simon Barrick 

Supervisor’s 

Affiliation  
(Department, 

University) 

Experiential Studies in Community and Sport 

Cape Breton University 

Supervisor’s Email simon_barrick@cbu.ca 

Supervisor’s Phone 587-439-9095 

1.3 Resubmissions  

Briefly discuss the changes 

made/response to REB feedback 

for your resubmission. 

N/A 

1.4 Major Amendments 

Describe in detail how your 

amendment differs from the 

existing approved protocol 

including: information on new 

participants, new methodologies, 

new interactions with 

participants (e.g. new interview 

questions, survey information, 

focus groups etc.) 

N/A 

1.5 Funding 

https://www.cbu.ca/wp-content/uploads/2019/08/Supervisor-Signature-for-Student-Ethics-Application_October-2018.docx
https://www.cbu.ca/wp-content/uploads/2019/08/Supervisor-Signature-for-Student-Ethics-Application_October-2018.docx
http://tcps2core.ca/welcome
mailto:simon_barrick@cbu.ca
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In some cases, funders will need to see proof of ethics clearance prior to funds being released. If 

this is your situation, remember to forward your approval letter to janet_macpherson@cbu.ca for 

release of funds. 

  

Describe the amount and source 

of any funding you have received 

for this project. 

N/A 

Describe the amount and source 

of any funding you are/will be 

applying for this project. 

N/A 

 

SECTION 2. DESCRIPTION OF RESEARCH PROJECT 

The intent of this section is to provide REB reviewers with enough information to understand 

and evaluate the project’s risks and benefits to participants and others, regardless of discipline. 

These risks can be trivial or profound, physical or psychological, individual or social. To note: 

▪ It is not guaranteed that REB reviewers will have the same discipline specific knowledge 

as you. As such, avoid using jargon and take the time to explain central concepts with a 

general audience in mind. 

▪ Applications that do not include enough information will be returned to the researcher.  

▪ Please note the word count numbers are for guidance only. Applicants may find that more 

or less information is required. 

2.1 Research Summary 

mailto:janet_macpherson@cbu.ca
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Summary 

of Research 
Suggested 

word count: 

200 - 250 
  

Provide a summary of the proposed research, clearly indicating the role of the 

research participants and any procedures to which the participants will be 

subjected. Attach copies of any questionnaires, interview guides or other 

instruments with your application. 

This section should include: The scope of your research, your research question, 

research methodology, how participants will be engaged with for this research 

and how research participants will assist in answering research questions 

relevant to this study.  
  

Hockey has long been considered an integral part of Canadian culture. 

According to Hockey Canada, in the 2019-20 hockey season, 607,951 youth 

aged 4 and 21 played organized hockey in Canada. Parents frequently introduce 

their children to sports, and hockey is no different. Sport participation can also 

increase children’s psychosocial development in a positive way. In recent years, 

much has been written about the impact parents have on their child’s enjoyment 

of the game, as well as the increasing prevalence of negative behavior at youth 

hockey games and its impact on youth playing the sport. Two research questions 

are guiding this study: (1) what are the lived experiences of youth who drop out 

of hockey? And (2) how do parental behaviors impact the lived experiences of 

youth in hockey? The purpose of this study is to determine if negative parent 

behavior impacts whether children drop out of hockey. The scope of the 

research will include former players, who are 18 or older, within the Cape 

Breton Regional Municipality who played hockey in local minor hockey 

organizations and dropped out between the ages of 13 and 18. Hockey Nova 

Scotia defines minor hockey as amateur hockey played by youth between the 

ages 4 to 18. Minor hockey is administered by local nonprofit minor hockey 

associations throughout Canada. Local minor hockey organizations include: 

Glace Bay, Cape Breton County, New Waterford, North Sydney, Sydney, and 

Cape Breton Blizzards. I will employ a qualitative case study methodology to 

investigate this topic, using qualitative, semi-structured interviews with former 

hockey players to gather relevant insights. The information provided by study 

participants will help expand scholarly understandings of the impacts of 

negative parental behavior on youth ice hockey participation and drop out.  

2.2 Location and Jurisdiction 

Are you planning on conducting research with human subjects elsewhere in Canada or 

outside of Canada? 

If yes, please provide the follow information: 
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Provide proof of, or a detailed 

plan to obtain ethics review by 

an REB or other appropriately 

constituted review body with 

jurisdiction at the research site 

elsewhere in Canada, or outside 

Canada, if any. If there is no 

formal review body, please 

indicate. 

Suggested word count: 100 - 

150 

N/A 
  

All participants are residents of the Cape Breton Regional 

Municipality. I will not be required to obtain approval from 

an outside jurisdiction or external REB. 

Provide a detailed plan to seek 

permission to proceed with the 

research at that site and with the 

target participants/community. 
Suggested word count: 100 - 

150 

As I will be recruiting participants through social media and 

email server lists and asking for any interested parties to 

contact me directly, I will not need to seek permission from 

any community. Participants are not affiliated with any minor 

hockey organization as they are former players and are 

volunteering to be a participant. I have created an informed 

consent form and will distribute it to individuals who express 

interest in participating in my study. It will also be clearly 

stated that individuals can opt-out of the study at any time if 

they do not wish to participate or participate further. 

  

Describe the strategies you are 

taking to familiarize yourself 

with the relevant norms and 

cultural practices, and to 

minimize risks to individuals 

and communities participating 

in, or potentially affected by, 

the research. 
Suggested word count: 100 - 

150 

As a former minor hockey player who played from ages 8 to 

18, I am familiar with the relevant norms and cultural 

practices within minor hockey in the CBRM. I have attended 

practices and games and travelled to tournaments. I have also 

witnessed various types of parental behaviour at rinks and 

arenas around CBRM. Risk will be minimized as I will be 

talking to former minor hockey players who are now adults 

over the age of 18. There is little to no risk to the minor 

hockey community in CBRM as identities of study 

participants interviewed will be kept confidential to 

minimize any individual risk.  

 

2.3 Benefits and Purpose 

What is the benefit of this 

research? What new 

knowledge is anticipated as 

an outcome of this study? 

Why are participants integral 

to this study?  

Suggested word count: 100 - 

150 

The benefit of this research is to add to the local knowledge and 

scholarly literature on the drop-out experiences of youth hockey 

players and the role of parental involvement on the drop-out 

process. This research will determine if any parental influences 

caused CBRM minor hockey athletes to drop out of the sport 

during their teen years. This particular focus has not yet been 

studied and will provide information specific to the CBRM 

which could be shared with local minor hockey associations to 

help them support their parent education policies. Participants 
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will be recruited as former players from local minor hockey 

associations including Glace Bay, Cape Breton County, New 

Waterford, North Sydney, Sydney, and Cape Breton Blizzards. 

Participants are integral to the study so that the experiences of 

former minor hockey athletes are documented. Collection 

relevant hockey players’ lived experiences is beneficial to 

determine if parental negative behavior contributed to drop-out 

from minor hockey. 

 

2.4 Research in Aboriginal Contexts 

Please indicate if this research will work in Aboriginal Contexts [  ] Yes [ X ] No   

Chapter 9 of the Tri-Council Policy Statement deals with Research in Aboriginal Contexts. All 

researchers working with aboriginal communities or participants in Canada or internationally 

need to be familiar with this chapter. In addition, researchers working in Nova Scotia with the 

Mi’kmaq community should consult the Mi’kmaq Ethics Watch (MEW) procedures. If you 

believe your project may require MEW approval please consult their website for appropriate 

contacts. It is a PI's responsibility to understand what jurisdictions their research may fall under 

and to seek appropriate ethical clearance.  

Please provide 

evidence of a research 

agreement or 

community 

consultation. You may 

submit this information 

here or include an 

attachment. 
Suggested word count: 

100 – 150 

N/A 

2.5 Research in Health Fields and Schools 

Please indicate if this research will work in Health Fields and/or Schools [  ] Yes [ X ] No   

▪ Researchers completing work in the health field may also need approval from the Nova 

Scotia Health Authority. 

▪ Researchers completing work in the school board may also need permission/approval 

from the CBVRSB or equivalent. 

It is a PI’s responsibility to understand what jurisdictions their research may fall under and to 

seek appropriate ethical clearance. 

http://www.pre.ethics.gc.ca/eng/policy-politique/initiatives/tcps2-eptc2/chapter9-chapitre9/
https://www.cbu.ca/indigenous-affairs/unamaki-college/mikmaq-ethics-watch/
https://www.cbu.ca/indigenous-affairs/unamaki-college/mikmaq-ethics-watch/
https://www.cbu.ca/indigenous-affairs/unamaki-college/mikmaq-ethics-watch/
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Please provide 

evidence of a research 

agreement or 

community 

consultation. You may 

submit this information 

here or include an 

attachment. 
Suggested word count: 

100 - 150 

N/A 

 

SECTION 3. INFORMATION ON RESEARCH PARTICIPANTS 

3.1 Participants and Recruitment 

Who are the research 

participants in your 

project? If you are drawing 

from more than one 

participant population, 

please indicate (e.g. 

interviewing teachers and 

students) 

Suggested word count: 75  

Research participants will be adults who played minor hockey 

for associations located within the Cape Breton Regional 

Municipality during the last 10 years and who dropped out of 

the sport between the ages of 13 and 18. I am not drawing from 

more than one participant population. I will be interviewing 

participants either in person or online via Zoom or Microsoft 

Teams. The participants will be randomly selected. 

How many research 

participants do you 

anticipate? 
Suggested word count: 75 

I will interview between 3 to 10 participants to interview.  

Will participants be 

recruited and if so, from 

what population? Please 

attach any recruitment 

information to this 

application such as email 

scripts, posters or 

invitations. Suggested word 

count: 100 

I will be using social media to recruit participants as well as the 

CBU Spal student email list. Social media platforms used will 

be Snap Chat, Facebook, Twitter and Instagram. I will request 

the administrators of the CBU SPAL student email list to send 

an email on my behalf requesting participants. I have created a 

poster to share on social media and with the SPAL student email 

list as well as an email script to send to individuals who wish to 

participate in the study. I will be asking for adult aged 

participants who played minor hockey for one of the minor 

hockey organizations located within the CBRM and who 

dropped out of minor hockey between the ages of 13 and 18. 

Will any aspect of your 

research include in-person 

research? If so, please 

outline what steps will be 

taken to follow Public 

Health Directives. 

It is possible that some interviews may take place in a face-to-

face setting. I will wear a mask during the interview and 

participants will be invited to as well. Social distancing will also 

be encouraged. The option to interview via MS Teams or Zoom 

will also be offered. Participants will be advised that if they feel 
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  ill, they may reschedule their interview and there is no 

expectation to meet if they are sick. 

3.2 Deception 

Does this research involve 

deception or partial 

deception? 

[  ] Yes      [ X ] No        

Provide an explanation of 

how/if you plan to debrief 

deceived participants 

(Article 3.7A and B from the 

TCPS2).  
Suggested word count: 100 

No deception will be involved in this research.  

Describe the expected 

benefit resulting from this 

deception, justifying waiving 

of the normal requirements 

for full disclosure. 

Suggested word count: 100 

N/A 

 

3.3 Inducements 

Inducements could include anything from providing bus fare to participants, to offering pizza at 

a focus group, or beyond. 

Will any inducements be 

offered to encourage 

participation? 

[  ] Yes      [ X ] No        

Please describe the 

inducements and how they 

will be handled 
Suggested word count: 100 

No inducements will be used in this research 

 

3.4 Informed Consent 

Please see the CBU Informed Consent template, available on our website. 

Will informed consent be 

sought from all participants? 

[ X ] Yes      [  ] No        

Will you be seeking oral or 

written consent? 
[  ] Oral      [ X ] Written      

  

Participants will be sent an informed consent form when they 

express interest in my study. They will be asked to confirm they 

are 18 or over. If they confirm they are age 18 or older, 

participants will then be invited to sign the consent form at the 

https://www.cbu.ca/research/research-ethics-animal-care/research-ethics-protocol-submissions/
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start of our interview. The aims and objectives of the research 

will be explained in the consent as well as the risks and benefits 

of this research 

How will investigators 

explain potential risks and 

benefits of this research for 

participants as well as the 

aims of this research? Attach 

a copy of any documents 

used for this purpose such as 

an informed consent form or 

a script of how you will ask 

for oral consent. Suggested 

word count: 100 

Risks will be noted in the consent form as will benefits of the 

research. I will also explain potential risks and benefits of the 

study to participants prior to signing the informed consent form 

at the start of each interview. I will ask each participant 

directly if they understand and consent to the process prior to 

starting the interview. The aims and objectives of the research 

will be discussed with participants so that they are able to 

consent to their information being used in the research project. 

I will also explain that information provided by each 

participant may be included in my final thesis document. 

 

3.5 Competency of Research Participants 

The TCPS2 does not state an age of consent for research; it is up to the researcher to consider 

age of majority. Researchers should consider where the research is taking place, the nature of the 

research, the capacity of their participants, and the question of assent/dissent when designing the 

consent process for their projects. For more information please refer to Chapter 3 of the TCPS 2. 

Please indicate the 

age/competency of 

research participants. 

[  ] Children       

[  ] Youth (16 – 18 aka “mature minors” 
[  ] Participants (children/youth/adults) who may lack decision- 

 making capacity 
[ X ] Adults  

Please describe how you 

plan to handle 

parental/guardian consent, 

and/or assent/dissent of 

children, youth, or adults 

who may lack decision-

making capacity. 
Suggested word count: 

100 

No children will be involved in this research, nor will any adults 

who lack decision making capacity. 

 

3.6 Duty to Disclose 

Researchers are reminded that both the Tri-Council and the government of Nova Scotia (or 

whatever province or territory you are working in) have specific rules relating to the duty to 

disclose suspected or alleged abuse or neglect of a child or adult in need of protection.  CBU's 

Informed Consent Template contains language on the Duty or Disclose. 
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The CBU REB application form requires the Duty to Disclose (Section 3.6) be completed even if the 

researcher feels disclosure of harm or abuse is unlikely to take place during their project. The CBU REB 

provides the following sample language for this section. Researchers should alter this section to reflect 

their research and location. Researchers are responsible for including equivalent language relevant to the 

jurisdiction (province, country etc.) in which the research is being conducted. For more information, 

please review our resource. 

  

Sample A:  

This study is not specifically sampling participants in vulnerable situations. However, in the unlikely event 

that a child or vulnerable adult was suspected of being abused or neglected through the course of this 

research, the research team would contact adult protection and/or child protection as appropriate. For 

adult protection services, we would contact (1-800-225-7225). To report suspected child abuse we would 

contact the closest Department of Community Services in our area (Sydney district: 902-563-3300). 

  

Please outline what steps 

you will take if disclosure 

of abuse or neglect takes 

place during the course of 

your research project. 
  

N/A is only an acceptable 

answer if you are 

conducting research 

where you will not know 

the names of the 

participants involved (e.g. 

an anonymous survey). If 

you will be anonymizing 

survey data from known 

participants, you should 

provide the information 

requested above. 

This study is not specifically sampling participants in vulnerable 

situations. However, in the unlikely event that a child or vulnerable 

adult was suspected of being abused or neglected through the 

course of this research, the research team would contact adult 

protection and/or child protection as appropriate. For adult 

protection services, we would contact (1-800-225-7225). To report 

suspected child abuse, we would contact the closest Department of 

Community Services in our area (Sydney District: 902-563-3400) 

or 1-866-922-2434 after hours. 

 

3.7 Follow Up 

Will you follow up with 

your participants 

regarding the results of 

this research? 

[ X ] Yes    [ ] No  

If yes, describe the 

measures which you 

propose for providing 

On the consent form, there will be an area where participants can 

advise they want to be provided with feedback concerning the 

https://www.cbu.ca/wp-content/uploads/2020/09/007-Duty-to-Disclose_Final.pdf
https://novascotia.ca/coms/families/abuse/index.html
https://novascotia.ca/coms/families/abuse/index.html
https://novascotia.ca/coms/families/abuse/index.html
tel:+1-866-922-2434
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feedback to research 

participants concerning 

the outcome of the 

research. 

Suggested word count: 75 

outcome of the research. They can provide an email that can be 

used for following up once the research project is completed.  

 

SECTION 4: RISKS 

4.1 Statement on Risk  

Please review the statement on minimal risk from the TCPS2: 

“For the purposes of this Policy, ‘minimal risk’ research is defined as research in which the 

probability and magnitude of possible harms implied by participation in the research is no greater 

than those encountered by participants in those aspects of their everyday life that relate to the 

research. 

In this assessment of the acceptable threshold of minimal risk, REBs have special ethical 

obligations to individuals or groups whose situation or circumstances make them vulnerable in 

the context of a specific research project, and to those who live with relatively high levels of risk 

on a daily basis. Their inclusion in research should not exacerbate their vulnerability” 

Risk can apply to both participants and non-participants.  

Based on the definition 

provided, I believe this 

project: 
  

[ X ] Meets the criteria for minimal risk research 

[  ] May be or is above the threshold for minimal risk 
  

If a proposed research project is deemed above minimal risk, or if the 

reviewing member of the REB believes that a proposed project may 

be above minimal risk, the application must go to the full REB for 

review. 

  

4.2 Description of Risk: Minimal Risk 

All research has potential risks even projects that can be described as having minimal risk. Note 

that risks can apply to both participants and non-participants (researcher, community members). 

For more information around risk please view 2.2b in the TCPS2 “Concepts of Risks and 

Potential Benefits” 

  

Researchers must also briefly describe how the disruptions caused by COVID 19 have 

impacted this project and how those disruptions may impact risks. Review to Article 6.19 of 

the TCPS 2 for more information 

  

http://www.pre.ethics.gc.ca/eng/policy-politique/initiatives/tcps2-eptc2/Default/
https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter6-chapitre6.html#d
https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter6-chapitre6.html#d
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Please note “N/A” is not an acceptable answer for this section. 

  

Identify potential harms to 

participants that may 

occur during this research 

project.  
Researchers must also 

briefly describe how the 

disruptions caused by 

COVID 19 have 

impacted this project 

and how those 

disruptions may impact 

risks. Review to Article 

6.19 of the TCPS 2 for 

more information.  

Suggested word count: 

150 
  
  

The possible risks that may occur involve emotional reactions to 

the subject matter for example sadness or anger about dropping out 

of minor hockey. Participants will be asked about their experiences 

as youth athletes in minor hockey and the reasons they ended up 

dropping out as teenagers. This could encourage participants to 

remember negative feelings or experiences they had when they 

made the decision to drop out. Depending on each participant’s 

lived experiences, some participants may have strong emotional 

reactions to the questions being asked, (e.g., if participants still 

have feelings about their experiences in minor hockey and what 

led them to drop out).  
There is also some risk associated with the COVID 19 pandemic 

as people are still contracting the illness and dealing with the 

aftereffects in some cases.  

Please describe any 

provisions you will put in 

place to minimize risk, to 

ensure the safety/well-

being of participants, and 

to handle any harm that 

participants may 

experience.   
Identify some potential 

harms that may occur 

during the research 

project.  
Suggested word count: 

100 
  

To minimize risk, I will bring information on relevant mental 

health services in Nova Scotia to each interview, including the 1-

800 number for crisis intervention which is 1-888-429-8167. If 

participants are university students, I will refer them to their 

institutions’ mental health services. They will also be advised they 

can contact their family doctor or use the online Mental Health 

services provided by Nova Scotia Health Nova Scotia Mental 

Health and Addictions (nshealth.ca).  
  

To protect against Covid-19, participants have the option to 

complete the interview online, via Zoom or Microsoft Teams. 

Also, if the meeting is taking place in person, I will wear a mask 

and invite participants to wear one as well. Social distancing will 

also be encouraged.  I will advise participants that if they are 

feeling sick, the interview can be rescheduled. 
  

 

4.3 Description of Risk: Above Minimal Risk 

Fill out this section if you have indicated that the proposed project is above minimal risk. Note 

that risks can apply to both participants and non-participants (researcher, community members). 

For more information around risk please view 2.2b in the TCPS2 “Concepts of Risks and 

Potential Benefits” 

https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter6-chapitre6.html#d
https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter6-chapitre6.html#d
https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter6-chapitre6.html#d
https://mha.nshealth.ca/en
https://mha.nshealth.ca/en
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Explain how the research 

benefits justify these risks, 

and how you plan to 

mitigate risks to 

participants. Identify 

potential harms that 

participants may 

encounter during the 

research project. 
  

Researchers must also 

briefly describe how the 

disruptions caused by 

COVID 19 have 

impacted this project 

and how those 

disruptions may impact 

risks. Review to Article 

6.19 of the TCPS 2 for 

more information 
  

Suggested word count: 

200 
  

N/A 

If your research involves 

more than minimal risk, 

describe the measures to 

you propose for 

facilitating continuing 

review of this research, 

during the entire course of 

the project.  

Identify some potential 

harms that may occur 

during the research 

project.  
Suggested word count: 

200 
  

N/A 

  

SECTION 5. PRIVACY 

Will complete anonymity 

of participants and data be 

maintained? If, ‘no’, 

please explain. 

[  ] Yes    [ X ] No  
Participants will be recruited based on their past involvement as 

minor hockey players as teenagers. I will be asking for participants 

through my social media channels like Facebook, Twitter, Snap 

https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter6-chapitre6.html#d
https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter6-chapitre6.html#d
https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter6-chapitre6.html#d
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Suggested word count: 

150 
Chat and Instagram and through the CBU SPAL student email list. 

The requests will be generic in nature, including my email contact 

information. This will allow  individuals to decide if they wish to 

contact me. Complete anonymity will not be possible once they 

contact me to agree to participate. I will have their names and 

contact information.  
  

Will complete 

confidentiality of 

participants be 

maintained? 
If, ‘no’, please explain.  

Suggested word count: 

150 

[ X ] Yes    [  ] No 

Describe how issues of 

privacy (e.g. 

identifiability, anonymity, 

and/or confidentiality) will 

be handled at all stages of 

the research. 

Suggested word count: 

150 

All audio recordings, interview transcripts and data analysis 

resources will be kept confidential on the researcher's laptop using 

the Microsoft Office software attached to my CBU email. 

Participants will be advised that any information they share will 

not be shared with anyone except the researcher and their advisor. 

Information provided will be collected and organized within the 

final research paper, and any direct quotes or information will be 

written using a pseudonym decided by the researcher and 

participant, rather than the participant’s full name, to protect 

confidentiality of the results.  

How long will data be 

stored? 

Any study data (audio recordings, interview transcripts and data 

analysis resources) will be stored on the researcher’s laptop using 

the Microsoft Office software attached to my CBU email for three 

years following the completion of the study. 

Where will data be stored? 

If data is collected through 

online survey platforms 

(e.g. Survey Monkey, 

Mtark, Qualtrics etc.), 

specify the country where 

the data is stored. 

Data will be stored on the researcher's laptop using the Microsoft 

Office software attached to my CBU email. I will not be collecting 

data through any online survey platforms. This software is 

password protected, as well my laptop is password protected. I will 

be creating a specific folder in Microsoft Word to collect the 

information gathered so that information is not mixed in with other 

documents in my shared drive. 

Where possible, describe 

plan/process of destroying 

the data. 

Suggested word count: 

100 

I will delete all study data three years following the completion of 

the study. Any emails between myself and the participants will be 

deleted at this time as well.  I will remove the emails from the 

deleted emails folder.  

SECTION 6: FINAL INFORMATION 

6.1 Submission Checklist 

✓ Informed Consent form(s)  

✓ Questionnaires, Interview guides, recruitment tools (emails, posters, etc.) 
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✓ Researchers must briefly describe in Section 4: Risks how the disruptions caused by 

COVID 19 have impacted this project and how those disruptions may impact risks. 

Review to Article 6.19 of the TCPS 2 for more information  

✓ Students: Supervisor signature for student ethics application (signed by your professor, 

scanned, and ready to upload) 

✓ Students: TCPS2 Tutorial Certificates (upload the certificate of each group member) 

 6.2 Researcher Confirmation 

[ X ]  I understand that research involving humans cannot begin prior to receiving official ethics 

approval from the CBU REB. 

[ X ]  I confirm that this application is complete and contains accurate information.   

[ X ]  I confirm that I have reviewed the REB Submission Checklist and have included all 

required documents for my application. 

  

Recruitment Email 

  

Subject Line: Did you drop out of minor hockey as a teenager? 

Subhead: You can contribute to Sport and Recreation Research 

Hi, 

I am a 4th year student at Cape Breton University completing my honor’s thesis in the Bachelor 

of Arts, Community Studies program and I need your help. 

The purpose of this study is to determine if parents had any influence on your decision to drop 

out of minor hockey as a teenager. 

Would you like to help? Are you over the age of 18? 

I am seeking study participants to interview about their minor hockey experiences. I am looking 

for adults who played minor hockey in one of the minor hockey organizations within the Cape 

Breton Regional Municipality and who dropped out of the sport between the ages of 13 and 18. 

If this is you, and you are interested in helping out, please sign up by responding to me at  

cbu17fnb@cbu.ca. 

Please let me know if you have any questions I could answer.  

Thank you. 

Nicholas Caverzan 

Researcher 

https://ethics.gc.ca/eng/tcps2-eptc2_2018_chapter6-chapitre6.html#d
mailto:cbu17fnb@cbu.ca
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 Game Misconduct: A qualitative examination of dropout in youth minor ice hockey 

Informed Consent Form 

  

Study Objective: 

The following study seeks to determine motivations and reasons that youth athletes dropped out 

of minor ice hockey between the ages of 13 and 18. 

  

Researcher: 

Nicholas E. Caverzan, Bachelor of Arts, Community Studies, Honours Student, Cape Breton 

University, Department of Experiential Studies in Community and Sport 

Email: cbu17fnb@cbu.ca 

  

Supervisor: 

Simon Barrick, Assistant Professor  

Cape Breton University, Department of Experiential Studies in Community and Sport 

Email: simon_barrick@cbu.ca 

 Dear __________, 

You are invited to participate in a research study that will explore dropouts in youth minor ice 

hockey. The purpose of this study is to determine if parental behavior impacts whether children 

drop out of hockey as teens (between the ages of 13 and 18). 

  

Participation 

If you decide to participate in the study, you will be asked to participate in an interview with the 

researcher for approximately 45 minutes to one hour. The interview will focus on your 

experiences of playing minor hockey and the reasons you decided to drop out as a teen (between 

the ages of 13 and 18). The interviews will be scheduled at your convenience and will occur 

either in-person at a public location of your choosing), or via video conference using Zoom of 

Microsoft Teams. Following the analysis of the data, a summary of the preliminary study 

findings will be sent to participants for review. 

  

Potential Harms, Injuries, Discomforts or Inconveniences 

mailto:cbu17fnb@cbu.ca
mailto:simon_barrick@cbu.ca
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It is possible that some participants may become emotionally distressed if they discuss personal 

lived experiences about their minor hockey experiences. In the event that you feel distraught, you 

may pause or conclude the interview at any time. Upon request, you will be provided the contact 

information of several counselling networks to support you through any difficulty you may be 

experiencing. You have the right to decline answering the questions or take a short break before 

proceeding. Questions will be open-ended and there are no right or wrong answers. You have the 

right to refuse to answer any questions you do not feel comfortable discussing. 

To protect against COVID-19, you have the option to complete the interview online, via Zoom 

or Microsoft Teams. Also, if the meeting is taking place in person, masks will be worn, and 

social distancing practiced. If you are feeling sick, advise the researcher and the interview will be 

rescheduled. 

Participants’ Rights 

Your participation in this study is voluntary and you may withdraw from this study without 

penalty until the data is submitted as part of my honor’s thesis final report (due April 2023) by 

notifying the researcher at any point in time. You have the right to refuse to answer any 

questions during the interview. If you choose to withdraw from this study, all digital recordings, 

computer files, and/or hard copy notes containing your participant data will be disposed of 

immediately. You will not suffer any disadvantage or reprisal for withdrawing. 

Privacy and Confidentially 

With your permission, your participation will be digitally recorded so as to not miss any 

information during the interview. Please be assured that the information you provide will be kept 

confidential at all times. Your identity will be protected through the use of a pseudonym, any 

personally identifiable information will be deleted, and individual data will not be available or 

revealed to anyone outside of the research team. Because this is a community-based project, you 

may know the other participants in the project. We ask that you keep the information shared in 

this project confidential. All transcribed data will be stored on a password encrypted laptop. The 

transcribed, confidential data will be destroyed three years after the conclusion of the research. 

Duty to Disclose 

Privacy and confidentiality will not be maintained if a participant admits to or if the researcher(s) 

suspect harm of a child. Section 23(1), Nova Scotia Children and Family Service's Act (1990) 

states that “Every person who has information, whether it is confidential or privileged, indicating 

that a child is in need of protective services shall forthwith report that information to an agency.” 

Agency is defined as “an agency continued by or established and incorporated pursuant to the 

act…” that is, Nova Scotia Department of Community Services Child Welfare. Therefore, it is 

our legal responsibility to report any acts or suspicions of harm and abuse made against a child. 

Cultural Acknowledgements 

We respectfully acknowledge that we are in Mi’kma’ki, the ancestral and unceded territory of 

the Mi’kmaq People. This territory is covered by the “Treaties of Peace and Friendship” which 

Mi’kmaq and Wolastoqiyik (Maliseet) People first signed with the British Crown in 1725. The 
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treaties did not deal with surrender of lands and resources but in fact recognized Mi’kmaq and 

Wolastoqiyik (Maliseet) title and established the rules for what was to be an ongoing relationship 

between nations. 

Compensation 

There is no compensation for participating in this study. 

  

If you have any question or concerns about the study, please do not hesitate to contact Nicholas 

Caverzan (student researcher) at cbu17fnb@cbu.ca or Simon Barrick (faculty supervisor) at 

simon_barrick@cbu.ca. If at any time you have any questions or concerns about your rights as a 

research participant, please contact the    Research Ethics Board co-chairs: Andrew Molloy 

(andew_molloy@cbu.ca) and Bishakha Mazumdar (bishakha_mazumdar@cbu.ca). 

Please provide your consent to participate in the study and return the form to the researcher 

either in person or via email. Also, please keep a separate copy for your records, in case you 

wish to review this form at a later date. 

By signing this form, I agree that: 

• The purpose and objectives of this study have been clearly explained to me. 

• Any questions that I asked have been answered to my satisfaction. 

• The possible harms and discomforts, as well as the possible benefits of this study have 

been explained to me. 

• I understand my right to participate or withdraw from this study at any time until the data 

is submitted for publication. 

• The decision whether or not to participate will not result in penalty. 

• I understand that the researcher(s) may break privacy/confidentiality if they suspect or 

learn of any abuse or harm made against a child. 

• I am free now, and in the future, to ask any questions about the study by contacting the 

investigators, or the Research Ethics Board at Cape Breton University, whose contact 

information has been provided to me. 

• I have been assured that records will be kept confidential, and that no identifying 

information will be released or printed in the future without my permission. 

• All data (e.g. audio, electronic, and paper copies) will be kept for three years after the 

project has been completed. At that time, all materials will be destroyed. 

• I have read and understand the information above and have had the opportunity to ask 

any questions. I hereby give consent to participate in this study. 

• Please provide your name and telephone number to be contacted. This contact 

information will be used for the researchers to contact you for the purposes of the study 

only and will be destroyed thereafter. 

Are you over the age of 18? 

Yes _____________________    No  _________________________ 

mailto:cbu17fnb@cbu.ca
mailto:simon_barrick@cbu.ca
mailto:andew_molloy@cbu.ca
mailto:bishakha_mazumdar@cbu.ca
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I consent to participating in this study: 

Name/signature of participant: _______________________________________________ 

Email: __________________________________________________________________ 

Telephone Number: _______________________________________________________ 

Date: ___________________________________________________________________ 

  

Do you want the researcher to follow up with you once the research is completed: 

Yes ______________ No ______________ 

  

Interview Guide 

Introduction 

a) Purpose of the study 

b) Overview and collection of signed consent form 

c) Information on the recording of the interview and transcripts 

d) Collect personal information (gender, age, level of education)  

  

Main Questions & Probes 

1. Can you tell me a bit about yourself? 

a. Have you always lived in the CBRM? 

b. Do you have any siblings? 

c. Are you working? Attending university? 

d. Have you played sports other than hockey? 

2. Can you tell me about your minor hockey experiences? 

a. How long did you play minor hockey? 

b. What organization(s) did you play with? 

c. How old were you when you started playing? 

d. What levels did you play? 

e. How old were you when you stopped playing? 

f. Did you attend hockey camps or other training throughout the year? 

3. How would you characterize your minor hockey experiences? 

a. What was positive? 

b. Do you have a particular positive experience that stands out in your memory? 

c. What was negative? 

d. Do you have a particular negative experience that stands out in your memory? 
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4. Tell me about your relationships with the following while playing minor hockey? 

a. Peers 

b. Coaches/instructors 

c. Your own parents/guardians 

d. Other parents/guardians 

i. Your teammates’ parents 

ii. Other teams’ parents 

5. Describe your parents’ involvement in your minor hockey career? 

a. What was it like when you first started hockey? 

b. Did it change over time? 

i. Describe how it changed if it did? 

c. Can you elaborate on their involvement? 

i. At home 

ii. During the game 

iii. After the game 

6. Tell me about your decision to drop out of minor hockey 

a. How old were you? 

b. What were your feelings like at that time? 

c. What led you to that decision? 

d. Was your decision impacted by your parents/other teams' parents? 

i. If so, can you elaborate? 

7. Tell me how the following reacted to your decision to drop out of minor hockey 

a. Teammates/peers 

b. Coaches 

c. Parents/guardians 

8. Looking back, is there anything you wish you had done differently? 

Concluding Questions 

a) Additional information participant may wish to add 

b) Next steps 
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Appendix B: Recruitment Poster 

 

 

  

 

  

 

 

 

  

  

  

 

 


